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ABSTRACT 
  
Muhammad Vildia Erisda. 2017. An Analysis of Students’ Difficulties in Using 
Vocabulary for Writing Recount Text at the Tenth Grade  of Man 3 Sragen in 
2016/2017 Academic Year. Thesis. English Education Department and Teacher 
Training Faculty, State Islamic Institute of Surakarta. 
  
Advisor  : M. Zainal Muttaqien, S.S, M. Hum  
The Key Word : Vocabulary, Writing, Recount text  
 
The Objectives of this research are (1) to describe the students‟ difficulties 
in using vocabs for writing recount texts at the tenth grade of MAN 3 Sragen, (2) 
to describe the teacher‟s strategies to solve the students‟ difficulties in using 
vocabs for writing recount texts at the tenth grade of MAN 3 Sragen.  
This research was conducted on teaching and learning process in English 
class at MAN 3 Sragen. The research design that is used in this research is 
descriptive qualitative research. The sources of the data were from event, 
informant, and document. The data was collected from the documentation 
(Students‟ worksheet), interview, and observation. The data were analyzed by 
reducing the data, presenting the data, analyzing the data and taking the 
conclusion and verification.  
The findings of the study showed that, first the students had difficulties to 
express their ideas in long written language, the students still difficulties in the 
diction for arranging the sentences, the students were lack of vocabulary. The 
second, there were some strategies by the teacher in writing Recount text, are: 1) 
giving review to solve the difficulties 2) asking the students to write the difficult 
word 3) increasing new vocabulary every students 4) looking up at the dictionary 
in spelling and vocabulary problem. 
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
Language is the basic component of communication that is used to 
make a relationship with other people. People use languages to express 
their thoughts, feelings, ideas and opinions with others. According to Sapir 
(1921:7) language is a purely human and non-instinctive method for 
communicating ideas, emotions, and desires by means of a system of 
voluntarily produced symbols. Language is very important to learn. 
Without language we cannot communicate with others to share 
knowledge, culture, education and many things in this world.  
English is one of language that is known as an international 
language. It means that people use it to interact with others around the 
world. English language is commonly accepted as an active universal 
language in the world. English in Indonesia is as a foreign language taught 
at formal education started from kindergarten to universities. An English 
teacher has to equip students with four language skills such as listening, 
speaking, reading and writing. In science-technology, education, 
bussiness, sport and all aspects in life people always use English. It is 
proved that English is very useful for people to master in this modern era.  
Indonesia is the country whose people study English as foreign 
language. English is the main concern that the student must learn. English 
seems to prepare the students to face the development of modern era. 
1 
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According to Harmer (1991) Speaking and writing involve language 
production and are therefore often reffered to as productive skills. 
Listening and reading, on the other hand, involve receiving messages and 
are therefore often reffered to as receptive skills. In writing, there are some 
genres of texts. According to Derewianka in Paltridge (1996:238) for 
example, in her discussion of writing in school, presents genre categories 
of texts which she labels as recounts, narratives, information reports, 
explanations, and arguments. The elements of English are such as 
vocabulary, pronunciation, grammar and the other elements.  
Writing is often considered as one of the most complex skills for 
students of English as a second or foreign language asked to master. The 
difficulties on writing of the students to understand the EFL (English as 
Foreign Language) is one of the problems to develop language abilities. 
They do not know how to use words for making sentences in a paragraph. 
They need to learn English to increase their vocabulary, and learn more 
about grammar in English. While EFL students obviously need an 
understanding of appropriate grammar and vocabulary when learning to 
write in English, writing is obviously not only these things. If language 
structures are to be part of writing course, then we need principled reasons 
for choosing which patterns to teach and how they can be used effectively. 
Writing is complicated also because the student needs to do 
everything at once such as producing words, sentences, paragraphs and the 
other composition to make a good writing (Zohreh and Ali, 2013:53). 
Writing needs hard thinking to produce words or vocabularies, sentences, 
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paragraphs at the same time. That is the reason why writing skill is 
difficult. In writing, there are many components that should be mastered 
by the students to write well.  The difficulty in writing is when the 
students have to arrange the subject, verbs, objects, tenses, active and 
passive voices, then vocabulary that needs the hardest thinking. Writing 
English for Indonesian students are difficult because English is different 
from their language in its structure certainly, such as in spellings and 
meanings. 
The writing difficulties are one of the most significant problems 
that affect not only in native English speakers, but also many students that 
are learning English as a foreign language around the world. The fact is 
that students do not have interests in composing recount text, having low 
scores in their courses, lacking vocabulary when arranging sentences, and 
creating incoherent paragraphs.  
Writing is the difficult one of the other skills in English. There are 
some kinds of writing texts that is learned in Senior High School such as 
recount, narrative, report, analytical exposition, spoof, hortatory, and 
exposition text. Recount text is a kind of writing subject which is taught in 
Senior High School. Recount text is a text that tells an event or story in the 
past. The aim is to give the information to the readers. In writing recount, 
the students have to pay attention on grammar and vocabulary because it is 
commonly used in writing recount texts. The students have some problem 
in their vocabulary. The students do not know how the way to use the 
4 
 
 
 
vocabulary in making recount text. It is one of reason why writing is 
difficult for the students.  
The students who are learning writing recount text by using 
vocabulary have some problems when they make sentences in a paragraph. 
The difficulties in using vocabulary such as in word class and word 
building, collocation, messed up, false friend, and error in grammar. They 
are still confused in making paragraph by using vocabulary. The students 
are uncertain in choosing the words to create a sentence for making a good 
paragraph in writing. Especially in word classes, the students do not know 
how to arrange sentences by using words. The researcher tried to indentify 
the problems of the students‟ difficulties in using vocabulary for writing 
recount text.  
The reseacher‟s reason in considering MAN 3 Sragen as source of 
the data in his paper is that because the students have some problems in 
writing skill, especially in writing recount text. The students find 
difficulties when they are looking for some reasons to write and producing 
sentences. Moreover, the students do not know how to make good 
sentences in a paragraph and how to make a good sentence by using word 
by word. The students are still confused in making a paragraph by using 
vocabulary. The teacher prevents the students from making some mistakes 
by analyzing the students‟ difficulties especially in writing recount text by 
using vocabulary. 
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Therefore, an analysis of students‟ difficulties has an important 
role to solve the students‟ problem in writing recount texts, to know the 
causes of the students‟ difficulties in writing recount, to know what are the 
factors that influence the students‟ difficulties and to know how the 
student can learn from their mistakes in writing recount text in order that 
the students do not make same difficulties in writing recount text again. 
Those are the reasons why the researcher is interested in analyzing 
students‟ recount text in using vocabulary. In this research, the researcher 
wants to find out the difficulties in using vocabulary that were made by 
students at tenth grade of MAN 3 Sragen focused on word classes. 
Based on reason above, the researcher is interested to conduct a 
research entitled An Analysis of Students’ Difficulties in Using Vocabulary 
for Writing Recount Text at the Tenth Grade  of Man 3 Sragen in 2016 / 
2017 Academic Year. 
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B. Identification of the Problem 
There are problems of language teaching that can be identified as 
research subjects. In this case, the researcher would like to discuss about 
the followings: 
1. The students cannot write English well in recount text. 
2. The students have difficulties in using vocabulary for arranging 
recount texts. 
C. Limitation of the Study 
In this research, the researcher limited the research on the 
difficulties in using vocabulary for writing recount texts at tenth grade of 
MAN 3 Sragen in 2016/2017 Academic Year focused on the word classes 
of vocabulary. The researcher analyzed the data from students‟ worksheets 
in making recount text about experiences. The researcher also analyzed the 
data from interview with the teacher and documents.  
 
D. Research Problem 
 In this research the researcher formulates the problems of the 
study as follows : 
1. What are the students‟ difficulties in using vocabulary for writing 
recount texts at the tenth grade of MAN 3 Sragen? 
2. What are the strategies from the teacher to solve the students‟ 
difficulties in using vocabulary for writing recount texts at the tenth 
grade of MAN 3 Sragen? 
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E. The Objectives of the Study 
Based on research problems, the purpose of the research is finding 
the answers to the questions stated in problem statement as follow : 
1. To describe the students‟ difficulties in using vocabulary for writing 
recount texts at the tenth grade of MAN 3 Sragen. 
2. To describe the teacher‟s strategies to solve the students‟ difficulties in 
using vocabulary for writing recount texts at the tenth grade of MAN 3 
Sragen. 
 
F. The Benefits of the Study 
The result of the research are expected in theoretical benefit and 
practical benefit. 
1. Theoretical Benefit 
a. The result of this research can be used as a reference for conducting 
such kind of research in the future.  
b. The result of this research can add knowledge to readers about 
descriptive study on students‟ difficulties in using vocabulary for 
writing recount texts. 
 
2. Practical Benefit 
a. The result gives information about the students‟ difficulties in using 
vocabulary for writing recount texts. 
b. The result gives information about problem solving in writing 
recount texts.  
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G. Definition of Key Terms 
Interpret and define the meaning of key term in this research: 
1. Writing 
a. According to Keir (2009:7) writing is a process involving the steps 
of gathering ideas and/or information, organising those ideas, then 
making a draft which will later be edited and revised. 
b. Zohreh and Ali (2013:53) state that writing is a very complex 
process. We write differently at different times, depending on 
whom our readers are and what conditions are. 
2. Recount text 
a. According to Derewianka (1990:14) defines that a recount is the 
unfolding of a squence of event over time and the purpose is to tell 
what happened. It sets the scene who, what, where, and when 
(orientation). It recounts events as they occured (events) and has 
closing statement (re-orientation) it uses in past tenses and showed 
chronological order. 
b. Davies (2000:8) state that a recount recalls and reconstructs events, 
experiences, and achievements from the past in a logical sequence. 
Some recounts will be purely informative, while others will aim to 
both inform and entertain. 
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3. Vocabulary 
a. According to Harimurti (1993:127) vocabulary is a component of 
language that maintains all of information about meaning and 
using word meaning. 
b. Roy (1999:6) state that vocabulary is the number of words known 
by person. This includes the words which are understood, and used 
for speaking and writing the language. Obviously, usage is the test 
of a person‟s perfection with words. 
4. Difficult, difficulty 
a. General: the state or condition of being difficult. 
b. Specific: the quality or state of being hard to do, deal with, or 
understand. (Oxford Dictionary, 2010) 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
A. Writing 
1. Definition of Writing 
Writing is a complex activity. The writers must make decisions 
about the purpose, context, and content beside at the same time trying 
to conform to the conventions of grammar, structure, punctuation, and 
style in writing text.  
In teaching writing teachers should provide their students with a 
range of native writing opportunities across all genres of writing. 
Teachers should give the students the time to write and a purpose to 
write at every opportunity. Students need to write to express 
themselves in meaningful ways. The students who have positive 
writing experiences will want to write. 
Writing is one of important skills that language learners need to 
learn. Writing is one of the four language skills besides listening, 
speaking, and reading. Writing is an activity in arranging words, 
sentences, and phrases that to make a good writing. 
Many experts define writing variously. According to Nunan 
(2003:88) writing is both physical and mental activities. At the most 
basic level it is physical activities of committing words or an email 
message typed into a computer. On the other hand, writing is the 
mental work of inventing ideas. Thinking about how to express them 
and organizing them into statements and paragraph that will be clear to 
10 
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a reader. He defines writing as both a process and a product. The 
writer imagines, organizes, drafts, edits, reads, and rereads. This 
process of writing is often cyclical and sometimes disorderly. 
Ultimately, what the audience see, wheter it is an instructor or a wider 
audience is a product. It can be on essay, letter and story of research 
report. 
According to Kay in Westwood (2004:100) writing is a highly 
complex process involving multiple brain mechanisms and specific 
abilities. The act of writing requires the writer to formulate ideas, 
organize, and sequence points in logical order, select vocabulary, 
check for grammatical correctness, spell words correctly, punctuate, 
and write legibly. 
Meanwhile, Lyon et al in Westwood (2004:100), states that 
writing is a complex problem solving process reflecting the writer‟s 
declarative knowledge, procedural knowledge, and conditional 
knowledge, all of which are subserved by a network of 
neuropsychological factors, personality factors, and other conditions 
(including teacher-student relationships, amount of writing instruction, 
and the teacher‟s knowledge of the writing process). Within this 
context, „declarative knowledge‟ refers to the specific writing and 
spelling subskills that the learner has acquired, whereas „procedural 
knowledge‟ refers to the learner‟s competence in using such 
knowledge while writing for meaning. 
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According to Keir (2009:7) writing is a process involving the 
steps of gathering ideas and/or information, organising those ideas, 
then making a draft which will later be edited and revised.  
Another definition of writing is proposed by Harmer (2004:31) 
who state that writing (as one of the four skills of listening, speaking, 
reading, and writing) has always formed part of the syllabus in the 
teaching of English. According to Nation (2009:112) writing is an 
activity that can usefully be prefared for by work in other skills of 
listening, speaking, and reading. This preparation can make it possible 
for words that have been used receptively to come into productive use.  
According to Welty in Ruggles (1944:9) writing is one way of 
discovering sequence in experience, of stumbling upon cause and 
effect in the happenings of a writer‟s own life. Whereas Jozsef 
(2001:5) state that writing is among the most complex human 
activities. It involves the development of a design idea, the capture of 
mental representations of knowledge, and of experience with subjects. 
The interlocking processes of writing by novice and expert authors 
have been studied by such diverse disciplines as cognitive psychology, 
stylistics, rhetoric, text linguistics, critical literary theory, hypertext 
theory, second language acquisition, and writing pedagogy. 
From the definition above, it can be concluded that writing is 
process of generating ideas, person‟s ability to communicate 
information to someone or others. Writing is not only an activity of 
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arranging words into forms and sentences, but also thinking about how 
to express and organize them into statements and paragraphs.  
2. Aspect of writing 
Mastropieri and Scruggs in Westwood (2004:109) provide some 
useful suggestions on aspects of written work that should be appraised. 
These aspects include: 
1. Mechanics of writing: spelling; punctuation; capitalisation; 
handwriting; format. Error analysis in spelling is often needed to 
help identify the types of difficulty a student is having. 
2. Grammar: subject-verb agreement; verb tense; pronouns; singular-
plular forms. 
3. Organisation: sequence of content; paragraphing. 
4. Content: relevant focus; detail; accuracy; breadth and depth; 
originality; supporting evidence. 
5. Sophistication: vocabulary; sentence length; sentence complexity; 
variety; interest. 
3. Process of Writing  
If we want to make a good paragraph, we need to construct a 
good topic sentence, starting the point, standard aspects in writing, and 
the process of writing. The writing process is the stages a writer goes 
through in order to produce something in a final written form. This 
process may, of course, be affected by the content of writing, the type 
of writing, and the medium it is written in (pen and paper, commputer, 
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live chat, etc). According to Harmer (2004:4) the process of writing 
has four main elements: 
1. Planning 
Experienced writers plan what they are going to write. Before 
starting to write or type, they try and decide what it is they are 
going to say. For some writers this may involve making 
detailed notes. 
When planning, writers have to think about three main issues. 
In the first place they have to consider the purpose of writing. 
Secondly, experienced writers think of the audience they are 
writing for. Thirdly, writers have to consider the content 
structure of the piece. 
2. Drafting  
We can refer to the first version of a piece of writing as a draft. 
As the writing process proceeds into editing, a number of drafts 
may be produced on the way to the final version. 
3. Editing (reflecting and revising) 
When the order of the information is not clear, something in 
written is ambiguous or confusing. They may to move 
paragraphs around or write a new statement.  
Reflecting and revising are often helped by other readers (or 
editor) who comment and make suggestions. Another reader‟s 
reaction to a piece of writing will help the author to make 
appropriate revisions. 
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4. Final version 
Once writers have edited their draft, making the changes they 
consider to be necessary, they produce their final version. 
Sometimes the first three stages of the process will take almost 
no time at all and we will plan, (re-)draft, and (re-)edit very 
quickly in our heads as we write. Nevertheless, however 
casually we approach the process, we will still try and plan 
what to write, check what we have written, and revise it before 
sending. This may look considerably different from both the 
original plan and the first draft, because things have changed in 
the editing process. But the writer is now ready to send the 
written to its intended audience. 
4. Characteristics of Writing 
In addition to organization, writing in English must also have 
the characteristics of coherence, cohesion, and unity. 
a. Coherence  
A paragraph has coherence when the supporting sentences are 
ordered according to a principle. The principles for ordering 
depend on the type of paragraph you are writing. 
 
 
b. Cohesion  
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Another characteristic of a good paragraph is cohesion. When a 
paragraph has cohesion, all the supporting sentences connect to 
each other in their support of the topic sentence.  
c. Unity  
The final characteristic of a well-written paragraph is unity. All 
the supporting sentences should relate to the topic sentence. 
(Boardman & Frydenberg, 2008:18) 
5.  Approaches to Student Writing 
However, there are three influential approaches to the teaching 
of student writing that it is useful to consider. We refer to these 
approaches in the following way: writing as text, writing as process and 
writing as social practice. 
1. Text approaches 
Historically, when writing has been explicitly taught in higher 
education, the emphasis has been on students‟ writing as final texts 
or „products‟. The focus instead was on specific features of the 
written texts, for example, spelling, text structure, vocabulary, 
style. In addition, little attention was typically paid to the process 
of writing, including the conscious and unconscious decisions that 
writers make in order to communicate for different purposes and to 
different audiences. 
2. Process approaches 
Attention in process approaches to writing is paid to the steps and 
stages of writing that an individual writer might work through. The 
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emphasis in process writing was chiefly on how students could 
express their identities, rather than on writing as something that 
occurs in a social context. 
3. Writing as a social practice 
Here the focus is on writing as an activity that always occurs in a 
social context, at both a more local, immediate level and at a 
broader social and cultural level. In the context of higher 
education, there are different ways in which student writing can be 
understood as a „social practice‟. 
This focus on identity in academic writing has been emphasized in 
recent times; educational background, ethnicity, cultural 
expectations and gender have all been shown to influence how 
students read academic texts and respond in writing. 
(Caroline et al, 2003:9) 
6. General Principles of Writing 
According to Sousa in Westwood (2004:110) at the individual 
level, problems with writing can be addressed in three ways. These 
general approaches to writing problems are not mutually exclusive and 
in most classroom situations they need to be used together to help 
overcome or bypass the difficulty: 
1. By making accommodations for the student: for example, using 
a word-processor instead of writing with pen; giving the 
student an enlarged pencil-holder or grip; allowing more time 
to complete assignments; allowing manuscript print instead of 
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cursive handwriting; encouraging the student to dictate to a 
scribe. 
2. By modifying the task demands: for example, reducing the size 
of the writing task; changing the nature of the task (giving a 
cloze passage or multiple-choice exercise instead of an essay); 
giving the student more direct help and guidance during the 
lesson. 
3. By remedying the writing difficulties: for example, using 
precision teaching, explicit instruction, modelling, imitation, 
and guided practice; teaching the use of effective writing 
strategies; providing corrective feedback. 
7. Writing Difficulties 
In writing learning, the students will find the difficulties to 
write. The students do not develop and improve their writing 
techniques in learning English. The students‟ abilities for getting ideas 
depends on how much they write about their topic. The students feel 
confused on how to make a good paragraph with their words and 
vocab choice. The students also do not know how to make a good 
correlation between one sentence to the next sentence or one paragraph 
to the next paragraph. In students experiencing difficulties on literacy 
often find it very difficult to learn to write clearly and effectively.  
Writing is not an innate behaviour and the brain is not 
preprogrammed to develop written language skills in the way it 
appears to be preprogrammed for oral language acquisition. For this 
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reason direct instruction in writing is usually required if problems are 
to be prevented (Sousa in Westwood, 2004:108). 
According to Graham & Harris in Glynn et al (2006:98) writing 
difficulties may, in large part, be the result of three factors: 
1. Lack of proficiency in the text production skills, that is, 
frequent errors in spelling, the use of upper and lower case, and 
punctuation. 
2. Lack of knowledge relating to the subject content of the script 
to be written, and/or of the conventions and characteristics of 
different writing genres. 
3. Lack of effective strategies in planning or revising text. 
 
B. Recount Text 
1. Definition of Recount Text 
Based on generic structure and language feature dominantly 
used, texts are divided into several types. Writing in school is 
presented as genre categories texts which are labeled as recounts, 
narratives, information reports, explanations, and arguments. Recount 
is reconstruction of something happened in the past. Many experts 
propose the concept of recount.  
According to Davies (2000:8) a recount recalls and reconstructs 
events, experiences, and achievements from the past in a logical 
sequence. Some recounts will be purely informative, while others will 
aim to both inform and entertain. 
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Derewianka (1990:14) states that a recount is the unfolding of a 
sequence of events over time and the purpose is to tell what happened. 
It sets the scene who, what, where, and when (orientation) it recounts 
events as they occured (events) and has closing statement (re-
orientation). It uses past tense and showing chronological order. 
According to Keir (2009:9) this text type tells the reader what 
happened in an informative or entertaining way. It is important that 
students understand that recounts describe past events in the order in 
which the occurred. There are three main types of recount texts: the 
personal recount that tells the reader about an event in which the 
writer was personally involved, the factual recount that records an 
incident such as an accident or a science experiment, and the 
imaginative recount used in narrative writing. Recounts are usually 
structured into three parts: the orientation, the record of event, and a 
reorientation. 
Based on the statements of the experts above, it can be 
concluded that recount is a text that tells an event or story in the past. 
The aim is to give the information to the readers. Recount text has 
three elements : orientation or setting, events, and re-orientation or 
concluding statement of the story. 
2. Structure of Recount Text 
Recounts generally follow a similar structure, but students 
should be guided by the purpose for and audience of their text in their 
use of the following structure: 
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1) Orientation  
The orientation provides all the necessary background 
information to enable the audience to make sense of the text. 
To ensure that orientation is detailed and through, use the 5 x w 
formula (who, what, when, where, why). 
2) Series of events 
Events should be selected carefully to add to the audiences‟ 
understanding of the topic. Student should be prepared to 
discard events and details that are unimportant or uninteresting. 
Events are usually sequenced chronologically, but student 
should be encouraged to experiment with flashbacks or 
arranging events in order of importance. 
3) Re-orientation or conclusion 
This final section concludes the recount by summarising 
outcomes and results, evaluating the topic‟s importance or 
offering personal comment or opinion. 
(According to Davies, 2000:9) 
3. Language Features in Recount Text 
The main language features used in recounts are: nouns, action 
verbs, conjunctions and time connectives, adverbs and adjectives.  
According to Keir (2009:5) the language features of recount text 
are as follow: 
1. Use word such as “I” or “we” 
2. Use of passive voice. 
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3. Use of abstract words. 
4. Use conjunctions, time connectives and adverbial phrases to 
connect events and build topic information. 
5. Descriptive language. 
6. Use past tense. 
 
C. Vocabulary 
1. Definition of Vocabulary 
Learning new words is an important part of learning a new 
language. Learning a word is very important to communicate, 
vocabulary is essential and in recent years vocabulary has become 
increasingly central to language teaching. Vocabulary is one of 
important aspect that must be learn students in foreign language 
learning. Vocabulary plays important role in language learning. 
Vocabulary can help the leaners mastering skills in language learning. 
Many definitions of vocabulary can be found, they are as follow. 
According to McCarthy (1990) vocabulary is the experience of most 
language that the single, biggest component of any language course. 
Vocabulary often seems to be the least systematized and the least well 
centered for of all the aspects of learning a foreign language. Watkins 
(2005:34) states that in an approach which values the ability to 
communicate, vocabulary is essential, and in recent years vocabulary 
has become increasingly central to language teaching.  
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According to Harimurti (1993:127) vocabulary is a component 
of language that maintains all of information about meaning and using 
word meaning. According to Nation & Newton in Furqon (2013:71) 
vocabulary is knowledge of words and word meanings. Actually 
vocabulary is more complex, vocabulary mastery is not only knowing 
the words and its meanings, but also knowing about how the words 
sound and how the words are used in the context. 
Vocabulary is very important to the students to build a new 
word from language experiences that they learn through listening, 
speaking, reading, and writing (Graves, 2006:5). According to 
Haycraft in Hatch & Brown (1995:370) receptive vocabulary is 
“words that the student recognizes and understands when they occur 
in a context, but which he cannot produce correctly,” and productive 
vocabulary is “words which the student understands, can pronounce 
correctly and use constructively in speaking and writing”.  
According to Roy (1999:6) vocabulary is the number of words 
known by a person. This includes the words which are understood, 
and used for speaking and writing the language. Obviously, usage is 
the test of a person‟s perfection with words, Whereas Hornby 
(1995:133), states that vocabulary is the total number of words in a 
language. Every individual has a collection of words certainly. An 
individual has a total of words differently. Moreover, an individual 
has to know vocabulary to communicate with other individuals. 
Vocabulary can support the four skills: listening, speaking, reading, 
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and writing. Haycraft (1978:44) states that a distinction needs to be 
made between (a) active vocabulary - words which the student 
understands, can pronounce correctly and uses constructively in 
speaking and writing; and (b) passive vocabulary - words that the 
student recognizes and understands when they occur in a context, but 
which he cannot produce correctly himself. 
Based on the statements from experts above, it can be concluded 
that vocabulary is important part of language and that is total number 
of words in language. Vocabulary has important roles in four English 
skills and in communication both oral and written communication. 
Vocabulary is an essential part  of communication. 
2. Kinds of Vocabulary  
According to Thornbury (2002:3), there are many kinds of 
vocabulary, namely: 
 
a. Word Classes 
We can see from our example sentence that words play different 
roles in a text. Word classes are often called Part of Speech. Part of 
Speech consists of noun, pronoun, verb, adjective, adverb, 
preposition, and conjunction.  
1) Noun  
Noun is one of the most important part of speech. It is usually 
used as a subject or object. It arrangement with the verb helps to 
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form the sentence. It could be the name of person, place, and 
thing.  
Examples of noun: Sista, Manahan Studium, cat, door, and the 
others. 
2) Pronoun  
Pronoun is a substitute of word. It was used to subtitute person, 
thing, animal, and others. Personal pronouns substitute words of 
persons. It can used nominative (subject), accusative (object), 
possessive adjective and possessive pronoun. Examples: He is 
doctor, My name is Sista, His shoes is black. 
 
Table 2.1 Personal Pronoun 
Subject Object Possessive 
Adjective 
Possessive 
Pronoun 
i me my mine 
you you your yours 
they them their theirs 
we us our ours 
he his his his 
she her her hers 
it it its  
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3) Verb  
Verb is the word which expresses an action or a help to make a 
statement. It is usually used as predicate in a sentence. Example 
of verb: see, take, put, like and others. Example in sentences: He 
put the ball from a bucket. 
4) Adjective  
Adjective is a word used to qualify noun or pronoun. Example of 
adjective: clever, smart, handsome, lazy, new, old, and others. 
Example in sentences: „She is a smart student in the class.‟ „He is 
handsome boy‟. 
5) Adverb 
Adverb is a word used for qualifying the meaning of verb, 
adjective, or another adverb. Example: „The class is very dirty in 
this school‟.  
6) Conjunction 
Conjunction is a word to related one word to another one, or one 
sentence to another one. Example: „He is handsome and smart 
people‟. „I want to buy a ball but I do not have a money‟. 
b. Word Families 
1) Affixes  
Affixes are a feature of the grammar in most language. 
Example: „look‟, „looking‟, „looked‟. 
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2) Inflexions  
Inflexions are the different grammatical forms of a word. 
Example: „plays‟, „playing‟, „played‟ are inflexions of „play‟. 
3) Derivative  
Derivative is a word that result from the addition of an affix to a 
root, and which has a different meaning from the root. Example: 
„replay‟, „player‟, and „playful‟ are derivatives of „play‟. 
c. Word Formation 
In English language this was called composite from of word, 
such as: 
1) Compounding, the combining of two or more independent 
words. Example: „second-hand‟, „word processor‟, „typewriter‟, 
and soo on. 
2) Blending, two words can be blended to form one new one. 
Example: „brunch‟ = „breakfast‟ + „lunch‟, „infotainment‟ = 
„information‟ + „entertainment‟. 
3) Conversion, the process a word can be co-opted from one part of 
speech and used as another. 
4) Clipping, a new words can be coined by shortening or clipping 
longer words. Example: „flu‟ (from influenza), „email‟ (from 
electronic mail), and „dorm‟ (dormitory).  
3. Students’ Problems in using Vocabulary 
According to Watskin (2005:41) learner‟s problem and their 
cause in vocabulary there are: 
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1. The students have both had problems with selecting the right word 
class, and some more activities on word building (adding bits to the 
beginnings and endings of a root word to make new, related, 
words) may help. 
2. These errors are both to do with collocation. Collocation is not 
always predictable. For example, we say „deep trouble‟ but 
„shallow trouble‟ is not acceptable. 
3. „Messed up‟ seems too informal to be used successfully in a 
business letter. „Departs‟ seems too formal to use with a friend. The 
students do not appreciate the degree of formality associated with 
these words. 
4. The likeliest explanation for each of these is that the student is 
confused by a false friend. A false friend is when a word in the 
mother tongue looks like an English word and so the student 
guesses that it means the same, but in fact it has a different 
meaning in English. 
5. The learners do not appreciate the grammar associated with the 
vocabulary that they are using. 
According to Thornbury (2002:27) Anyone who has learned a 
second language will know that some words seem easier to learn than 
others. Easiest of all are those that are more or less identical, both in 
meaning and form, to their L1 equivalents. The factors that make some 
words more difficult than others are: 
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1. Pronunciation: Research shows that words that are difficult to 
pronounce are more difficult to learn. 
2. Spelling: Sound-spelling mismatches are likely to be the cause of 
errors, either of pronunciation or of spelling, and can contribute to 
a word‟s difficulty.  
3. Length and complexity: Long words seem to be no more difficult 
to learn than short ones. But, as a rule of thumb, high frequency 
words tend to be short in English, and therefore the learner is likely 
to meet them more often, a factor favoring their „learnability‟.  
4. Grammar: Also problematic is the grammar associated with the 
word, especially if this differs from that of its L1 equivalent. 
Remembering whether a verb like enjoy, love, or hope is followed 
by an infinitive (to swim) or an –ing form (swimming) can add to 
its difficulty. 
5. Meaning: When two words overlap in meaning, learners are likely 
to confuse them. Having learned one meaning of the word, they 
may be reluctant to accept a second, totally different, meaning. 
Unfamiliar concepts may make a word difficult to learn. 
6. Range, connotation and idiomaticity: Words that can be used in a 
wide range of contexts will generally be perceived as easier than 
their synonyms with a narrower range. Thus put is very wide-
ranging verb, compared to impose, place, position, etc. Words that 
have style constraints, such as very informal words (chuck for 
throw, swap for exchange), may cause problems. Uncertainty as to 
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the connotations of some words may cause problems too. Thus, 
propaganda has negative connotations in English, but its equivalent 
may simply mean publicity. Finally, words or expressions that are 
idiomatic (like make up your mind, keep an eye on) will generally 
be more difficult than words whose meaning is transparent (decide, 
watch). It is their idiomaticity, as well as their syntactic 
complexity, that makes phrasal verbs so difficult. 
Given the kind of difficulty outlined above, it is not surprising that 
learners make mistakes with words. In fact, lexical errors outnumber other 
types of error by more than three to one. All lexical errors are instances of 
a wrong choice of form – whether a spelling error, or suffix error, or the 
wrong word altogether. However, for convenience we can categories 
errors into two major types: 
1. Form-related 
Form-related errors include mis-selections, misformations, and 
spelling and pronunciation errors.  
a. A mis-selections is when an existing word form is selected that 
is similar in sound or spelling to the correct form. For example: 
My girlfriend was very hungry with me (for angry). Or, He 
persuaded me to have a noise operation (for nose). 
b. Misformation often result from misapplaying word formation 
rules, producing non-existent words, as in a peopleless island, or 
his hopeness of peace. 
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c. Spelling mistakes result from the wrong choice of letter (shell 
for shall), omission of letters (studing for studying), or the 
wrong order of letters (littel for little). 
d. Pronunciation errors may result from the wrong choice of sound 
(leave for live), addition of sounds (eschool for school), 
omission of sounds (poduk for product) or misplaced word 
stress (comfortable for comfortable).  
2. Meaning-related 
Meaning-related errors typically occur when words that have 
similar or related meanings are confused and the wrong choice is 
made. 
D. Previous Studies  
The researcher will show the previous studies that is in line with 
this research entitled Difficulties in Writing in Vocabulary and Grammar 
of the Second Year Students of SMP N I Selong East Lombok West Nusa 
Tenggara in The School Year 2008/2009. This thesis is written by Saiful 
Bahri dan Bambang Sugeng (2009). The results of the study show that 
eight most common errors of students‟ writing were: verb-tenses, articles, 
word forms, capital letters, punctuation, missing words, spelling, and 
prepositions. The students have several problems in writing skill were: 
students‟ low motivation, lack of use of media, low frequency of the 
writing instruction, lack of parents‟ support, and lose control of students‟ 
learning. 
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Second previous study is written by Fitri Purnama, Refnaldi, and 
Rusdi Noor (2013). The title of the research is An Analysis of Students’ 
Ability and Problems in Writing Recount Texts at Grade VIII of SMPN 29 
Padang. This research study about the students' ability in writing a recount 
text and the problems faced by the students in writing recount text. The 
results of the study show that the students have the ability to write recount 
text at intermediate level. The researcher used the test results to analyze 
based on aspects of writing, namely: content, organization, vocabulary, 
grammar, and mechanics. In addition, the researchers also used a 
questionnaire and give it to the students. The averages of the students have 
problems on the mastery of grammar and vocabulary. 
Third previous study is written by Ratih Wulandari (2010). The 
title of the research is A Descriptive Study on Teaching Writing of Recount 
Text to the Second Year Students of SLTP Negeri 2 Baki in 2010/2011 
Academic Year. She studied about the teaching of writing recount text for 
the second year students. She found out that all the students were still 
confused about the way of writing the text. The method applied by the 
teacher was still a conventional way. So, they cannot understand and write 
the recount text. 
Fourth previous study is written by Zohreh Tahvildar & Ali 
Emamjome Zade (2013). This research is entitled Evaluation of Writing 
Skills and the Levels of Difficulty. In the research they study is about the 
development of writing competence which necessitates developing its sub-
skills and its constituents concurrently. The present study is to find the 
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levels of difficulty of various writing skills for Iranian EFL students, and 
the possibility of any difference between males‟ and females‟ 
performances as far as their writing skills are concerned.  
Based on the explanation of that the previous studies, the 
researcher found a similarity and a difference. The similarity with this 
research is on the descriptive way in writing recount text. The difference 
from this research is on using vocabulary in writing recount texts. So, the 
writer in this research focuses on using vocabulary for making a good 
sentences in paragraphs, especially in writing recount texts. 
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CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Design 
In this research the researcher uses descriptive qualitative method. 
Qualitative research describe and interpret about events, conditions, or 
situations of the present. According to Denzin & Lincoln (1994:2) states 
that qualitative research is multimethod in focus, involving an interpretive, 
naturalistic approach to its subject matter. This means that qualitative 
research study things in their natural settings, attempting to make sense of, 
or interpret phenomenon in terms of the meaning people bring to them. 
Further, Miles et al (2014:9) states that Qualitative research is 
conducted through intense and/or prolonged contact with participants in a 
naturalistic setting to investigate the everyday and/or exceptional live of 
individuals, groups, societies, and organizations. Qualitative research, as a 
set of interpretive practices, privileges no single methodology over any 
other. As a site of discussion, or discourse, qualitative research is difficult 
to define clearly. It has no theory, or paradigm, that is distinctly its own 
Denzin & Lincoln (1994:3). 
In this research, the researcher describe the difficulties in using 
vocabulary for writing recount text at tenth grade of MAN 3 Sragen in 
2016 / 2017 Academic Year. 
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B. Place and Time of the Research 
The research was conducted at MAN 3 Sragen. This school is 
located at Jl Raya Solo - Purwodadi Km 14 Kalijambe, Sragen. The time 
was when the researcher was doing PPL for two months in the school and 
the researcher plan to collect the data from February to March 2017. 
 
C. Source of the Data 
The data in qualitative research are collection of information and 
fact in the form words in sentences that is meaningful (Sutopo, 2002:6). 
The research data in this research were collected in the form of 
information about writing recount text by tenth grade student of MAN 3 
Sragen. 
The source of the data in this research include events, informants 
and documents. 
1. Event :  
The event in this research is in the form of teaching and learning 
activities of English in the classroom, especially for the tenth grade 
students of MAN 3 Sragen in 2016/2017 academic year. 
2. Informant :  
Informant is considered as a person who gives information about 
something. In other words, information is a person who becomes the 
source of the data. In this research, the informant was English the 
teacher and tenth grade students of MAN 3 Sragen in 2016/2017 
academic year. 
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3. Document :  
The documents used in this research were the written materials or tasks 
related to the problem of the research. 
 
D. Technique of Collecting Data 
The technique of collecting data applies in the research are as follow: 
1. Observation  
In this research, the researcher conducted naturalistic observation. The 
researcher did the observation directly toward English teaching 
learning. The research did four observations in teaching English to the 
tenth grade students of MAN 3 Sragen in 2016/2017 Academic Year. 
Table 3.1: The schedule of the research. 
No Day, Date Time Materi 
1 Tuesday, February 28, 
2017 
10.00 – 
11.20 a.m. 
First observation in 
the class of X MIA 
2 Thursday, March 9, 
2017 
12.30 – 
13.50 a.m. 
Second observation 
(exercise and giving 
an assignment) 
3 Tuesday, March 14, 
2017 
10.00 – 
11.20 a.m. 
Interview with the 
students  
4 Thursday, March 23, 
2017 
12.30 – 
13.50 a.m. 
Interview with the 
teacher   
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2. Interview 
One of the most popular techniques for obtaining information in 
research by asking respondent orally is interview. The information is 
obtained directly from the respondents while talking face to face. The 
researcher made an interview to English teacher of MAN 3 Sragen. 
The topic of interview was about the difficulties in using vocabulary 
for writing recount text at tenth grade students of MAN 3 Sragen in 
2016/2017 Academic Year. 
3. Document 
In this research, the researcher analyzed documents, in the form of 
syllabus and lesson plans. The researcher analyzed the students tasks 
in making recount text related to the material taught in the classroom. 
 
E. Technique for Analyzing Data 
Analyzing data refers to processing the data that have been 
collected by the researcher. It can ease the reader to understand the 
essential meaning and important parts of the data. According to Miles and 
Huberman in Denzin & Lincoln (1994:429) in analyzing the data, the 
researcher needs through some steps namely data reduction, data display, 
conclusion drawing and verification. These processes occur before data 
collection, during study design and planning; during data collection as 
interim and early analyses are carried out; and after data collection as final 
products are approached and completed.  
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1. Data reduction 
Data reduction, the potential universe of data is reduced in an 
anticipatory way as the researcher chooses a conceptual framework, 
research question, cases, and instruments. Once actual field notes, 
interviews, tapes, or other data are available, data summaries, coding, 
finding themes, clustering, and writing stories are all instances of 
further data selection and condensation.  
2. Data display 
Display of the data is a description of the data. Data display is defined 
as an organized, compressed assembly of information that permits 
conclusion drawing and/or action taking, is a second, inevitable, part 
of analysis. The resarcher typically needs to see a reduced set of data 
as a basis for thinking about its meanings.  
3. Conclusion drawing and verification 
The last step is conclusion drawing and verification that involve the 
researcher in interpretation: drawing meaning from displayed data. 
From the start of data collection, the qualitative analyst is beginning to 
decide what things mean, is nothing regularities, patterns, 
explanations, possible configurations, casual flows, and prepositions. 
The range of tactics used appears to be large, ranging from the 
typically and wide use of comparison/contrast, noting of patterns and 
themes, clustering, and use of metaphors to confirmatory tactics such 
as triangualtion, looking for negative cases, following up surprises, and 
checking results with respondents (Miles & Huberman, 1994). Based 
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on the technique above the researcher did some steps in analyzing the 
data that were related with the problems. The researcher interpreted the 
data taken and then made a conclusion. 
 
F. Trustworthiness 
In qualitative analysis, there are several ways to test the validity of 
the data including credibility, transferability, dependability, and 
conformability. Maxwell in Denzin & Lincoln (1994:241) has written of 
the needs for thinking of validity separately for descriptions, 
interpretations, theories, generalizations, and evaluating judgments. 
According to Denzin (1970:297) defines triangulation is a 
combination of the various methods used to study phenomena that have 
different perspectives. The Denzin‟s concept is used by qualitative 
research in various fields. Triangulation includes four kinds: method 
triangulation, inter-researcher triangulation, data sources triangulation and 
theory triangulation. The followings are the description of the four types of 
triangulation: method triangulation is done by comparing the information 
or data in different ways. As is known in qualitative research, the 
researcher obtains data from interviews, observations, and documents to 
obtain valid data. Inter-researcher triangulation is done by using more 
than one researcher in data collection. This technique is recognized to 
enrich the in-depth knowledge. Data sources triangulation is seeing 
certain information through various sources of data. For example, besides 
using interview and observation, researcher can use participant 
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observation, written documents, historical document and image or photo. 
Theory triangulation is comparing the formulation of the information/ 
thesis statement of relevant theoritical perspectives to avoid individual 
bias of the researcher on the finding or conclusion generated. In addition, 
theory triangulation can increase the depth of understanding if the research 
data are able to dig deep theoretical knowledge on the results of the data 
obtained.  
In this research, the researcher used data sources triangulation in 
validity of the data. The researcher chose and took the data from the 
English teacher and students at the tenth grade of MAN 3 Sragen in 
2016/2017 Academic Year. In validating the data, the researcher compared 
the data from the observation, interview, and document. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
In this chapter, researcher will present two things; research findings and 
discussions. In research findings, after collecting the data from X MIA students of 
MAN 3 Sragen, the researcher analyzed how the students composed recount text 
by using vocabulary in word classes. In discussion section, the researcher 
discussed the findings of the study with the supporting concepts having been 
presented previously. 
A. Research Findings 
1. Students’ Difficulties in Using Vocabulary  
Research findings present and discuss the answer of the research 
problem from composing writing recount text by using vocabulary on 
word classes. Based on the observation in MAN 3 Sragen. The researcher 
observed the teaching and learning process in class of X MIA. X MIA 
class consisted of 19 students. In MAN 3 Sragen, English teaching and 
learning process was done conventionally. The teacher came to the 
classroom. Then, she greeted the students and called the students‟ name 
one by one. 
The teacher gave the English material taken from reference books. 
Then, the teacher told the students about recount text. Usually the teacher 
used Indonesian language as the medium of teaching learning process. The 
teacher asked the students to make recount text about experiences. The 
researcher analyzed the students‟ worksheet from the teacher. The 
students‟ difficulties are: 
41 
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a. The problems in word class and word building. 
For example: from the text “In the way, we talking about our 
experiences in the bus”. In the sentence the word “in” should be 
changed into “on” become “On the way, we talking about our 
experiences in the bus”. Then from another text “There we saw many 
tourist”. The word “tourist” should be added -s in the end of word 
“tourists”. 
b. Collocation.  
The collocation is not always predictable. For example: from the text 
“Last year, My Friends and I went to Yogyakarta to picnic together”. 
The word “to picnic” should be changed into “have a picnic” become 
“My friends and I went to Yogyakarta have a picnic together”. Then 
from another text “While we driving, we could see some beautiful 
views of mountains, forest and waterfall. The word “While we 
driving” should changed become “On the way”. 
c. Messed up. 
For example: from the text “We left form Pacitan at 08.30 a.m.” The 
word “left form” should be changed to “left for” become “We left for 
Pacitan at 08.30 a.m.” 
d. False friend.  
A false friend when the word in the mother tongue looks like an 
English word and so the student guesses that it means the same, but in 
the fact it has a different meaning in English. For example: from the 
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text “We spend the time in Ancol. The word “spend” should be 
changed into “spent” become “We spent the time in Ancol”. 
e. Grammar associated with vocabulary that they are using. 
For example: from the text “We arrive to home my uncle”. The word 
“home my uncle” should be changed “my uncle’s home” become “we 
arrive to my uncle‟s home”. Then from another text “Then at 11.00 
a.m. my uncle and my went to Ancol”. The word “my” in the sentence 
should be changed “I” become “Then at 11.00 a.m. my uncle and I 
went to Ancol”. 
 
Here are few examples of students‟ writing about recount text: 
ABS’s Composition (1) 
(Orientation) Two days ago, I and my friend visited in Yogyakarta. 
(Events) We went there by bus. We left for Yogyakarta at 06.30 a.m. Wi 
will visited Borobudur temple and Parangtritis beach. We arrived at 
Borobudur temple at 09.00 a.m. There we took a picture with the turist. 
At 11.00 a.m. we continued to Parangtritis beach. In the way, we talking 
about our experiences in the bus. We also talked about Borobudur temple. 
In there, I bought clothes for my brother and my sister.  
(Re-orientation) We spent the time in there, we tired but we were very 
happy. 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) Fourth sentence: Wi will visited Borobudur temple and Parangtritis 
beach. The word “wi” should be changed into “we”. 
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b) Sixth sentence: There we took a picture with the turist, the word 
“turist” should be changed “tourist”. 
c) Eighth sentence: In the way, we talking about our experiences in the 
bus. The word “in” should be changed into “on”. 
d) Tenth sentence: In there, I bought clothes for my brother and my sister. 
The word “in” should be deleted from the sentence.  
e) Eleventh sentence: We spent the time in there, we tired but we were 
very happy. The word “in” should be deleted from the sentence. 
 
AF’s Composition (2) 
(Orientation) Last Sunday, my brother and I visited in Jakarta. We spent 
all time in there.  
(Events) We went there by bus. We left for Jakarta at 13.30 a.m. We were 
very excited in Jakarta. We arrive to home my uncle. We were enjoyed at 
home while inhaling the fresh air. Then at 11.00 a.m. my uncle and my 
went to Ancol. We told together along the way. We talked about our 
experiences in the car. We spend the time in Ancol. 
(Re-orientation) I was very happy in my holiday. 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) Second sentence: We spent all time in there. The word “in” should be 
deleted from the sentence. 
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b) Sixth sentence: We arrive to home my uncle. The word “arrive to” 
should be changed “arrived at” and “home my uncle” should be 
changed “my uncle‟s home”. 
c) Eighth sentence: Then at 11.00 a.m. my uncle and my went to Ancol. 
The word “my” in the sentence should be changed “I”. 
d) Ninth sentence: We told together along the way. The word “told” 
should be changed into “talked”. 
e) Tenth sentence: We spend the time in Ancol. The word “spend” should 
be changed into “spent”. 
 
DNF’s Composition (3) 
(Orientation) Last year, My Friends and I went to Yogyakarta to picnic 
together. We went to Yogyakarta by bus, because Yogyakarta was far for 
our house. 
(Events) We ride by bus slowly because it was still 06.30 a.m. Then, we 
arrived in the Yogyakarta at 08.00 a.m. We went to the Dirgantara 
Museum. Then, we saw the planes there. After that, we went to Indrayanti 
beach. We walked in the beach. Next, we come to the Kukup beach. There 
we saw many tourist. After that, we back in the house. 
(Re-orientation) It was our experience on the way to Yogyakarta. 
Actually picnic to Yogyakarta made us happy. 
 
Analysis:  
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences:  
a) First sentence: the word “Friends” should be changed “friends” and the 
word “to picnic” should be changed into “have a picnic”. 
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b) Second sentence: because Yogyakarta was far for our house. The word 
“for” should be changed “from”. 
c) Third sentence: We ride by bus slowly because it was still 06.30 a.m. 
The word “ride” should be changed “went there”. 
d) Fourth sentence: Then, we arrived in the Yogyakarta at 08.00 a.m. The 
word “in” should be changed “at”.  
e) Sixth sentence: Then, we saw the planes there. The word “the” should 
be deleted from the sentence. 
f) Eighth sentence: We walked in the beach. The word “in” should be 
changed “on”.  
g) Ninth sentence: Next, we come to the Kukup beach. The word “come” 
should be changed into “came”.  
h) Tenth sentence: There we saw many tourist. The word “tourist” should 
be added -s in the end of word “tourists”.  
 
DA’s Composition (4) 
(Orientation) Last year, my family and I went to Parangtritis Beach. My 
family and I went to Parangtritis in the morning. We went to Parangtritis 
Beach by a car. 
(Events) First, we went to Yogyakarta at 07.00 a.m. Then we on street 
saw a beautiful scenery of the mountain, forest, river, etc. After that we 
arrived at Parangtritis Beach at 09.30 a.m. Next, we are played water and 
played send to made a something thing. I saw the beach is beautiful and 
wave is a big, then I was take bath. After that we eat together in the 
restorant. Before back to home I bought special something to my family. 
(Re-orientation) It was our experience on beach. I was very happy and 
fun.  
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Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) Fifth sentence: Then we on street saw a beautiful scenery of the 
mountain, forest, river, etc. The word “we on street” should be 
changed to “we walked in streets” and the word “saw” should be 
changed “to see”. 
b) Seventh sentence: Next, we are played water and played send to made 
a something thing. The word “send” should be changed to “sand”, then 
“made” should be changed into “make”. 
c) Eighth sentence: I saw the beach is beautiful and wave is a big, then I 
was take bath. The word “is” should be changed into “was”, then the 
word “take” should be changed into “took”.  
d) Ninth sentence: After that we eat together in the restorant. The word 
“eat” should be changed “ate” and the word “restorant” should be 
changed “restaurant”.   
 
DF’s Composition (5) 
(Orientation) Last holiday, my mother and I visit Gong Cave and Beach 
in Pacitan.  
(Events) We when there by train. We left form Pacitan at 08.30 a.m. To 
arrive in Gong Cave at 12.00 a.m. and in Beach at 15.00 a.m. In Pacitan, 
streets were winding, many ravine and to dray. Gong Cave it Pacitan. 
Before we in cave, we pray Dhuhur. Before finished, we in cave. In here 
place dark, because only there several lamp. We only to take a walk and to 
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only looked. In Pacitan, place beautiful. We to play with water there. 
When stomach hungry, we bought Bakso.  
(Re-orientation) We very tired, but we very happy because not ever in 
Pacitan 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) First sentence: my mother and I visit Gong Cave and Beach in Pacitan. 
The word “visit” should be changed “visited”.  
b) Second sentence: We when there by train. The word “when” should be 
changed “went”. 
c) Third sentence: We left form Pacitan at 08.30 a.m. The word “form” 
should be changed to “for”. 
d) Fourth sentence: To arrive in Gong Cave at 12.00 a.m. and in Beach at 
15.00 a.m. The word “in” should be changed to “at”. 
e) Fifth sentence: In Pacitan, streets were winding, many ravine and to 
dray. The word “winding” should be changed to “windy”. 
f) Sixth sentence: Gong Cave it Pacitan. The word “it” should be changed 
“in”. 
g) Seventh sentence: Before we in cave, we pray Dhuhur. The word 
“pray” should be changed into “prayed”.   
h) Tenth sentence: We only to take a walk. The word “to take walk” 
should be changed into “walked”. 
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i) Twelfth sentence: We to play with water there. The word “to play” 
should be changed into “played”. 
 
FR’s Composition (6) 
(Orientation) One month ago I went to Yogyakarta to picnic with my 
family. We went on bis because the place was far from our house. 
(Events) I picnic with my family. It was a nice trip because Parangtritis 
beach have many beautiful place. We arrived there at 11.00 a.m. Then in 
there I was play sand and water. The day began dark. Then, we soon went 
home. 
(Re-orientation) It was our experience picnic to Parangtritis beach. I am 
very happy. 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) First sentence: One month ago I went to Yogyakarta to picnic with my 
family. The word “to picnic” should be changed to “have a picnic”. 
b) Second sentence: We went on bis because the place was far from our 
house. The word “on” should be changed “by” and the word “bis” 
should be changed into “bus”. 
c) Third sentence: I picnic with my family. The word “picnic” should be 
changed “took vacation”.  
d) Sixth sentence: Then in there I was play sand and water. The word 
“then in” should be deleted from the sentence, I was play sand and 
water. The word “play” should be changed “played”. 
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IAD’s Composition (7) 
(Orientation) Last week, I spent my holiday in yogyakarta. I went to 
Borobudur Temple. My family and I went there early morning we went to 
borobudur Temple by privat car. 
(Events) I had prepared everything before we went to yogya. While we 
driving, we could see some beautiful views of mountains, forest and 
waterfall. My family and I arrived at borobudur Temple at 12.30 a.m. in 
the afternoon. There, I saw many tourist. We took pictures behind the 
temple. We were back at 04.30 p.m. in the afternoon. 
(Re-orientation) It was a very Interesting Vacation. 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) First sentence: I spent my holiday in yogyakarta. The word 
“yogyakarta” should be changed into “Yogyakarta”. 
b) Third sentence: we went to borobudur Temple by privat car. The word 
“borobudur” should be changed “Borobudur‟, the word “privat” should 
be changed “private”.   
c) Fourth sentence: I had prepared everything before we went to yogya. 
The word “yogya” should be changed into “Yogyakarta”. 
d) Fifth sentence: “While we driving” should be changed “On the way‟, 
we could see some beautiful views of mountains, forest and waterfall. 
The word “could see” should be changed “saw”.  
e) Sixth sentence: I arrived at borobudur Temple at 12.30 a.m. The word 
“borobudur” should be changed “Borobudur”. 
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f) Seventh sentence: I saw many tourist, the word “tourist” should be 
added –s “tourists”.   
 
INA’s Composition (8) 
(Orientation) Lats year, I and my family went to Trans Studio Bandung. 
We went there by train because the place was far form our house. 
(Events) We rode by Train went to Trans Studio Bandung. Then, we 
arrived to Trans Studio Bandung at 13.00 a.m. We took pictures in there. 
We enjoyed in our trip.  
(Re-orientation) It was our experience in Trans Studio Bandung. We are 
very happy. 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) First sentence: Lats year, I and my family went to Trans Studio 
Bandung. The word “Lats” should be changed “Last”. 
b) Second sentence: because the place was far form our house. The word 
“form” should be changed into “from”. 
 
INS’s Composition (9) 
(Orientation) Yesterday, my friend and I went to Bali to picnic together. 
We went to Bali by bus, because our house was far from Bali. 
(Events) First, we walked at 06.30 a.m. Then we arrived in Bali at 23.00 
p.m. After then, we went to Kuta beach, we played water and swim 
together in there, then we take a bath so that body to become clean and 
fresh. Next, we went to home at 05.00 p.m. 
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(Re-orientation) It was our experience moment holiday in the Bali. 
Actually that holiday made us happy. 
 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) First sentence: to picnic together. The word “to” should be changed 
into “for”.  
b) Third sentence: First, we walked at 06.30 a.m. The word “walked” in 
the sentence should be changed into “left for”. 
c) Fourth sentence: Then we arrived in Bali at 23.00 p.m. The word “in” 
should be changed to “at”. 
d) Fifth sentence: After then, we went to Kuta beach. The word “then” 
should be changed “that”, the word “swim” should be changed 
“swam”, the word “take” should be changed “took” and the word 
“become” should be changed “became”. 
 
KDF’s Composition (10) 
(Orientation) Two months ago. I and my friends went to Pandawa by ride 
motorcycle because far from our house. 
(Events) First, we rode by motorcycle went to Pandawa then we arrived in 
the Pandawa at 12.00 a.m. I and my friends walked to Pandawa. We 
bought a ticket. Then I and my friends entered the Pandawa. Then we 
swam together. 
(Re-orientation) We are very happy went to Pandawa. 
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Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) Second sentence: I and my friends went to Pandawa by ride 
motorcycle because far from our house. The word “ride” should be 
changed into “rode”. 
b) Third sentence: then we arrived in the Pandawa at 12.00 a.m. The word 
“in” should be changed to “at”. 
 
SR’s Composition (11) 
(Orientation) Las week, may frend and I went to Bali. Visit mani place 
in there.  
(Events) First, we visit to Tanah lot. We saw mani kinds of animals such 
as fish, sea horse, shark, lobster, etc. Next day I saw a beach and mani 
tourist there. 
(Re-orientation) For me that was a good moment because I could spend 
my time with may frend. We really enjoyed it.   
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
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a) First sentence: Las week, may frend and I went to Bali. The word 
“Las” should be changed “Last”, the word “may” should be changed to 
“my”, and the word “frend” should be changed into “friend”. 
b) Second sentence: Visit mani place in there. The word “mani” should be 
changed “many”. 
c) Third sentence: First, we visit to Tanah lot. The word “visit” should be 
changed “visited”. 
d) Fourth sentence: We saw mani kinds of animals such as fish, sea horse, 
shark, lobster, etc. The word “mani” should be changed “many”.  
e) Fifth sentence: Next day I saw a beach and mani tourist there. The 
word “mani” should be changed “many”. 
f) Sixth sentence: I could spend my time with may frend. The word 
“could spend” should be deleted then changed into “spent” and “may” 
should be changed to “my” and the word “frend” should be changed 
into “friend”. 
 
SL’s Composition (12) 
(Orientation) Last week, I went to Sekipan camp and my friend.  
(Events) We arrived at 01.00 a.m. in there. We went to Sekipan camp by 
bus. After that, we go to canteen and bought some snack together. Last 
day, at 09.00 a.m. my friend and I go to home.  
(Re-orientation) I’m with my friend very happy. 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
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did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) First sentence: Last week, I went to Sekipan camp and my friend. The 
word “and” should be changed to “with”. 
b) Second sentence: We arrived at 01.00 a.m. in there. The word “in” 
should be deleted from the sentence. 
c) Fourth sentence: we go to canteen and bought some snack together. 
The word “go” should be changed “went”. 
d) Fifth sentence: my friend and I go to home. The word “go” should be 
changed “went”. 
e) Sixth sentence: I‟m with my friend very happy. The word “am” should 
be changed into “was”. 
 
SKN’s Composition (13) 
(Orientation) Two days ago I went to Bioskop with my friend.  
(Events) We went to Bioskop by motorcycle and arrived at 01.00 a.m. 
Then, we watching “Cek Toko Sebelah”. This film is very good. After 
watching the film with my friend, we boght some snack and ice tea. We 
spent our Holliday there. 
(Re-orientation) I‟m very happy in there. 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
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a) First sentence: I went to Bioskop with my friend. The word “Bioskop” 
should be changed “cinema”. 
b) Second sentence: We went to Bioskop by motorcycle and arrived at 
01.00 a.m. The word “Bioskop” should be changed “cinema”.  
c) Third sentence: Then, we watching “Cek Toko Sebelah”. The word 
“watching” should be changed “watched”. 
d) Fifth sentence: After watching the film with my friend, we boght some 
snack and ice tea. The word “watching” should be changed “watched”, 
and the word “boght” should be changed “bought”. 
e) Seventh sentence: “I‟m very happy in there”. The word “am” should be 
changed into “was”. 
 
W’s Composition (14) 
(Orientation) Last holiday I and my family visited “Gunung Kelud” in 
Kediri. Gunung kelud is located in Jawa timur.  
(Events) We went there by car. We lef for Gunung Kelud at 11.30 a.m. 
and arrived at 01.00 a.m. In tour we enjoyed paradiso Gunung Kelud is 
fantastic and beautiful. There we saw pineaple and it the top Gunung 
Kelud. We very happy because in the top Gunung Kelud we looked down 
beautiful from up the top Gunung Kelud and in the top air is very cool. 
(Re-orientation) We spent at least two hours in Gunung Kelud. I and my 
family very happy and fun. 
 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
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a) Fourth sentence: We lef for Gunung Kelud at 11.30 a.m. The word 
“lef” should be changed “left”. 
b) Fifth sentence: In tour we enjoyed paradiso Gunung Kelud is fantastic 
and beautiful. The word “In tour” should be changed “On the way”, 
and the word “paradiso” should be changed “paradise”. 
c) Sixth sentence: There we saw pineaple and it the top Gunung Kelud. 
The word “pineaple” should be changed “pineapple”, then the word 
“it” should be changed “on”. 
d) Seventh sentence: We very happy because in the top Gunung Kelud. 
The word “in” should be changed “on”.  
 
YNA’s Composition (15) 
(Orientation) One year ago, my family and I went to Grojogan Sewu. We 
to Grojogan Sewu by car, because  Grojogan Sewu is far from our house. 
(Events) First, we went to the Grojogan Sewu at 06.40 a.m. We arrived in 
the Grojogan Sewu at 09.00 a.m. Then we take a walked while enjoying 
the beauty of the Grojogan Sewu. Next, we played water and swam 
together there. After that we took a picture together arround the Grojogan 
Sewu. Then my mother bought fish to take home. We arrived home at 
19.45 p.m. 
(Re-orientation) That was our experience when a picnic to the Grojogan 
Sewu. Actually that picnic made us happy. 
 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
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a) Second sentence: We to Grojogan Sewu by car. The word “to” should 
be changed “went”. 
b) Fourth sentence: We arrived in the Grojogan Sewu at 09.00 a.m. The 
word “in” should be changed “at”. 
c) Seventh sentence: After that we took a picture together arround the 
Grojogan Sewu. The word “arround” should be changed “around”. 
 
MF’s Composition (16) 
(Orientation) Two weeks ago I, My teacher, and my friends went to Study 
Tour in the Keraton Surakarta. We went to Keraton by bus together. 
(Events) First, the bus walked slowly. We depart at 07.00 a.m. My heart 
was very excited because will study tour in the Keraton. After we come to 
Keraton Surakarta, we go down from the bus. Then, we walked to Keraton 
Surakarta together. We were very excited.  
(Re-orientation) We go back at 17.00 p.m. and we were very happy after 
visited “Keraton Surakarta”. 
 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) Third sentence: First, the bus walked slowly. The word “walked” in the 
sentence should be changed into “ran”. 
b) Fourth sentence: We depart at 07.00 a.m. The word “depart” should be 
changed into “left for”. 
c) Sixth sentence: we go down from the bus. The word “go” should be 
changed into “went”.  
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d) Ninth sentence: We go back at 17.00 p.m. The word “go” should be 
changed “went”.  
 
YH’s Composition (17) 
(Orientation) Last week, I spent my holiday in Karanganyar. I went to 
Ceto Temple. My family and I went there early morning. We went to Ceto 
Temple by a car. 
(Events) I prepared everything that I want before we went to Karanganyar. 
While on the way to Ceto Temple, we could saw some beautifull views of 
mountain, forest and waterfal. My family and I arrived at Ceto Temple at 
11.30 a.m. There, I saw many tourist. We took pictures behind the temple. 
We were at home 04.30 p.m. 
(Re-orientation) It was a very Interesting Vacation and I was very hapy. 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) First sentence: I spent my holiday in Karanganyar. The word “in” 
should be changed “to”. 
b) Sixth sentence: we could saw some beautifull views of mountain, 
forest and waterfal. The word “could” should be deleted, the word 
“beautifull” should be changed “beautiful”, and the word “waterfal” 
should be changed “waterfall”. 
c) Seventh sentence: I saw many tourist. The word “tourist” should be 
added –s “tourists”.  
d) Tenth sentence: I was very hapy. The word “hapy” should be changed 
to “happy”.  
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IR’s Composition (18) 
(Orientation) Last Sunday, my family and I went to Yogyakarta. We 
visited many places in there. 
(Events) First, we visited to Prambanan Temple. Prambanan Temple was a 
beautiful place. We took some photos in there. After that we went to 
Gembira Loka Zoo. We saw many kinds of animals in there such as tiger, 
snake, butterfly, etc. We looked around in the zoo and also took pictures of 
those animals. 
(Re-orientation) For me, that was a good moment because I spent my 
time with my family. We really enjoyed it.  
Analysis: 
From the text above, the researcher did not find that inappropriate 
words in the sentences. 
a) Second sentence: We visited many places in there. The word “in” 
should be deleted from the sentence. 
b) Fifth sentence: We took some photos in there. The word “in” should be 
deleted from the sentence. 
 
R’s Composition (19) 
(Orientation) Last mounth, I went to Library. I went to Library with my 
friend in the afternoon. 
(Events) I went to Library by bus and arrived at 01.00 a.m. I saw many 
books and magazine there. I and my friend borrowed some books that we 
like. We read together in the small room. We went back home at 03.00 
a.m. 
(Re-orientation) It was very fun holiday with my friend. I and my friend 
got new knowledge there. 
 
Analysis: 
From the text above, the researcher found that there were some 
inappropriate words in the sentences and even the writer used words that 
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did not refer to the meaning. There were the examples of inappropriate 
words used by the students in the sentences: 
a) First sentence: Last mounth, I went to Library. The word “mounth” 
should be changed into “month”. 
2. The Teachers’ Strategies to Solve the Problem for Writing Recount 
Text in using Vocabulary. 
a. The problem from the students 
There were some problems that made the students felt difficult in 
writing recount text. From the research findings above it was found that 
the students had difficulties in using vocabulary for writing recount 
texts by the students are: 
1. The students had difficulties to express their ideas in long written 
language. 
In the document it can be seen on Aditya‟s text in the sentence “We 
will visited Borobudur temple and Parangtritis beach”. It can be 
concluded that he could not arrange the sentence correctly. On the 
sentence there were an auxiliary verb and verb, the word “will” 
after we should be deleted from the sentence. Then document in 
Agung‟s text on the sentence “We arrive to home my uncle”. He 
could not arrange the sentence correctly. Taken from the sentence 
he was still confused in the possessive clause. The sentence should 
be changed “We arrived at my uncle‟s home”. So the students were 
still confused for arranging a sentence correctly.  
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2. The students still had difficulties in the diction for arranging the 
sentences. 
It can be seen on the Aditya‟s text in the sentence “On the way, we 
were talking about our experiences in the bus”. In the sentence there 
was incorrect word, the word “talking” after we should be changed 
“talked”. Then on the Agung‟s text in the sentence “Then at 11.00 
a.m. my uncle and my went to Ancol”. In the sentence there was 
incorrect word, the word “my” should be changed “I”.  
3. The students were lack of vocabulary. 
It can be seen on the Aditya‟s text in the sentence “In the way, we 
talking about our experiences in the bus”. The word “in” should be 
changed to “on”. “Wi will visited Borobudur temple and 
Parangtritis beach”. The word “wi” should be changed into “we”. 
“There we took a picture with the turist”. The word “turist” in the 
sentence should be changed into “tourist”.  
Then it can be seen on Agung‟s text in the sentence “We told 
together along the way”. The word “told” should be changed 
“talked”. Then “We arrive at home my uncle”. The word “arrived” 
should be changed into “arrived”. “We spend the time in Ancol”. 
The word “spend” in the sentence should be changed “spent”. 
 
Based on the interview of the students, the students try to solve their 
problems by asking the teacher about their difficulties, asking the other 
students who are smarter, and open the dictionary. 
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b. The teachers’ strategies to solve the problem 
Based on the interview with Mrs. Chety Wahyu Muslimah, she 
said: 
“Kalau untuk mengurangi permasalahan yang dihadapi oleh 
siswa saya sebagai guru memberikan review untuk memecahkan 
masalah yang dihadapi, bertanya kepada siswa lain untuk 
menuliskan kata-kata yang menurut mereka sulit, 
memperbanyak kosakata dari setiap siswa, memberikan soal 
pelatihan tentang vocabulary untuk siswa, melihat kamus dalam 
permasalahan pengejaan dan kosakata”. 
 
“If to reduce the problems faced by my students, as a teacher 
provide a review to solve the problems encountered, ask other 
students to write words that they find difficult, increasing more 
vocabulary of each student, provide training about vocabulary 
for students, see dictionary in spelling problems and vocabulary 
problems”. 
The solutions for the difficulties in using vocabulary for writing 
recount texts based on interview with the English teacher, the solutions 
are:  
1. Giving review to solve the difficulties in writing recount text. 
2. Asking the students to write the difficult words. 
3. Increasing more vocabulary every students. 
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4. Looking up at the dictionary for spelling and vocabulary 
problem.  
 
B. Discussion  
The next step of qualitative research is discussion. The discussion 
presents the description of phenomena observed in this research. It is 
concerned with students‟ difficulties in using vocabulary for writing 
recount text and the teachers‟ strategies to solve the problem.  
1. Students’ Difficulties in Using Vocabulary in Writing Recount 
Text. 
The following discussion explains about the research findings on X 
MIA in MAN 3 Sragen on students‟ difficulties in using vocabulary for 
writing recount text, and the discussion of the results of this research is 
based on some related theories. In MAN 3 Sragen, the English teaching 
and learning process was done conventionally. The teacher came to the 
classroom. Then, she greeted the students and called the students‟ name 
one by one. The teacher gave the English material taken from the reference 
books. Then, the teacher told the students about recount text. Usually, the 
teacher used Indonesian language as the medium of teaching learning 
process. 
The researcher observed the teaching and learning process in 
writing recount text. X MIA class consisted of 19 students. In the teaching 
and learning process, the teacher told the students about recount text, but 
as the researcher observed the teacher did not teach about the theory of the 
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writing process. Based on the observation of the researcher, the students 
wrote the text by using their vocabulary. The teacher asked the students to 
write recount text about their experiences. The researcher analyzed the 
students‟ worksheets from the teacher. To complete the observation, the 
researcher collected and analyzed the students‟ worksheets in writing 
recount text.  The researcher found that the students had difficulties in 
using vocabulary in writing recount text, as follows: 
1. The students had difficulties to express their ideas in long 
written language. Some students only re told the same 
sentences as the story. The students explained that they could 
not develop their idea. 
2. The students still had difficulties in determining the diction for 
arranging the sentences. 
3. The students were lack of vocabulary. The students had 
difficulties in making paragraphs because of the limited of 
vocabulary. Most of students also used the same vocabularies 
on their text.  
2. The Teachers’ Strategies to Solve the Problem for Writing 
Recount Text in Using Vocabulary. 
Based on the interview with the teacher, the researcher found some 
strategies to the students for solving the problems. The solutions for 
the difficulties in writing recount text based on the interview with the 
English teacher, are: 
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1. Giving review to solve the difficulties in writing recount text. 
The teacher reviewed the materials for the students who could 
not understand. Then the teacher told it every single meeting. 
2. Asking the students to write the difficult words. 
The teacher asked the students to read the text on the book. 
Then, the teacher asked the students to write the difficult words 
and the meanings. 
3. Increasing more vocabulary every students. 
The teacher gave passages to the students to increase their 
vocabulary. Then, the students had to remember the new 
vocabulary in their mind. 
4. Looking up at the dictionary for spelling and vocabulary 
problem. 
The teacher asked the students to look up the dictionary when 
they did not know about the meanings. But, in this class the 
students must brought dictionaries in the teaching and learning 
process.  
Based on the interview with the English teacher, the students tried 
to solve their problems by getting the review of the material from the 
English teacher, the students write the difficult word, increasing more 
vocabulary, and opening dictionaries. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusion  
In this chapter, the researcher comes to conclude this research. 
Based on the result of the students‟ worksheets in writing recount text and 
the discussion presented in the previous chapter, it can be concluded that 
X MIA students had difficulties in using vocabulary for writing recount 
text at MAN 3 Sragen in 2016/2017 academic year. 
The students wrote the text about experiences. Based on the result 
of an analysis to 19 students of X MIA of MAN 3 Sragen, it is found that 
the students had difficulties in writing recount text. Students were difficult 
to express their ideas in long written language, difficult in using diction for 
arranging the sentences and they were lack of vocabulary. To solve the 
problems the students be asked the teacher about their difficulties, asked 
the other students who are smarter, and opened dictionaries. 
The solutions for the difficulties in writing recount text based on 
the interview with the English teacher were got the review of the material 
from English teacher, wrote the difficult word, increased the vocabulary, 
and opened the dictionaries. 
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B. Suggestion  
After analyzing the data and making conclusions, the researcher 
has some suggestions for teacher, students, and the next researchers, as 
follows: 
1. For the English teacher 
a. The teacher is suggested to give the students more practice 
in writing to improve their vocabulary in writing recount 
text. 
b. The teacher should be more creative in teaching, and give 
more vocabularies when she is teaching. 
c. The teacher is suggested to apply new techniques in 
teaching recount text to improve students‟ vocabulary to 
produce a good writing.  
2. For the Students 
a. The students are suggested to increase doing exercises 
about vocabulary to improve their writing skills. 
b. The students need to improve their abilities in vocabulary 
and always try to improve their abilities, especially in 
writing skills by starting to write. Students may write 
everything. It may be a short story to improve vocabulary 
in their mind. 
c. Students should also read books, magazines or anything 
else. After reading, they should write down the new 
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vocabularies that have been found, then develop it into 
sentences. 
3. For the next researcher 
a. The result of this research can be used as an additonal 
reference for the other researchers. They are able to conduct 
other research related to difficulties in using vocabulary for 
writing recount text. However, the researcher hopes that 
this research report can be one of the references for other 
researchers in constructing a better research. Other 
researchers can analyze teaching writing recount text using 
another point of view.  
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SILABUS MAN 3 SRAGEN 
TAHUN PELAJARAN 2016 / 2017 
 
Mata Pelajaran              :  BAHASA INGGRIS - WAJIB 
Kelas                           :  X 
Kompetensi Inti            : 
 
KI 1: Menghayati dan mengamalkan ajaran agama yang dianutnya 
KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai),  santun, responsif dan 
pro-aktif  dan menunjukkan sikap sebagai bagian dari solusi atas berbagai 
permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial 
dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia 
KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian 
yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah. 
KI 4: Mengolah, menalar,  dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara 
mandiri, dan mampu  menggunakan metoda sesuai kaidah keilmuan 
 
Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
1.1.Mensyu
kuri 
kesemp
atan 
dapat 
mempel
ajari 
Teks  
lisan dan 
tulis 
untuk 
menunju
kkan 
Mengamati 
 Siswa 
mendengarkan/
menonton 
interaksi 
menunjukkan 
KRITERIA 
PENILAIAN: 
 Pencapaia
n fungsi 
sosial 
 Kelengka
1 x 2 
JP 
 Audi
o 
CD/  
 SUA
RA 
GUR
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Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
bahasa 
Inggris 
sebagai 
bahasa 
pengant
ar 
Komuni
kasi 
internas
ional 
yang 
diwujud
kan 
dalam 
semang
at 
belajar. 
2.1.Menunj
ukkan 
perilaku 
santun 
dan 
peduli 
dalam 
melaksa
nakan 
Komuni
kasiinte
rperson
al 
dengan 
guru 
dan 
teman. 
3.1.Mengan
alisis 
fungsi 
sosial, 
struktur 
teks, 
dan 
unsur 
perhatia
n (care) 
Fungsi 
sosial 
Menjag
a 
hubung
an 
interper
sonal 
dengan 
guru, 
teman 
dan 
orang 
lain. 
Ungkapa
n 
Ungkapa
n untuk 
memberi 
perhatian 
dan cara 
merespon
nya: You 
look pale 
. Are you 
OK? Not, 
really. 
I’ve got a 
headache. 
Unsur 
kebahasa
an: 
Ucapan, 
perhatian. 
 Siswa 
mengikuti 
interaksi 
menunjukkan 
perhatian. 
 Siswa 
menirukan 
model 
interaksi 
menunjukkan 
perhatian. 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mengidentifika
si ciri-ciri 
interaksi 
menunjukkan 
perhatian. 
(fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan). 
Mempertanyaka
n (questioning) 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyak
an antara lain 
perbedaan 
antara 
berbagai 
ungkapan 
menunjukan 
pan dan 
keruntuta
n struktur 
teksmenu
njukkan 
perhatian 
 Ketepatan 
unsur 
kebahasaa
n: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaia
n format 
penulisan/ 
penyampa
ian 
CARA 
PENILAIAN: 
Unjuk 
kerja  
 Bermain 
peran 
(role 
play) 
dalam 
bentuk 
interaksi 
yang 
berisi 
pernyataa
n dan 
pertanyaa
n untuk 
U 
 Kora
n/ 
majal
ah 
ber 
 www
.daily
engli
sh.co
m 
 http:/
/amer
icane
nglis
h.stat
e.gov
/files/
ae/res
ource
_files 
 http:/
/learn
engli
sh.bri
tishc
ounci
l.org/
en/ 
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Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
kebahas
aan 
pada 
ungkap
an 
menunj
ukan 
perhatia
n (care), 
serta 
responn
ya, 
sesuai 
dengan 
konteks 
penggu
naannya
. 
4.1.Menyus
un teks 
lisan 
dan 
tulis 
untuk 
menguc
apkan 
dan 
meresp
on 
ungkap
an 
perhatia
n (care), 
dengan 
memper
hatikan 
fungsi 
sosial, 
struktur 
teks, 
dan 
unsur 
tekanan 
kata, 
intonasi 
perhatian 
dalam bahasa 
Inggris, 
perbedaan 
ungkapan 
dengan yang 
ada dalam 
bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
dsb. 
Mengeksplorasi 
Siswa 
menunjukan 
perhatiandengan 
bahasa Inggris 
dalam konteks 
simulasi, role-
play, dan kegiatan 
lain yang 
terstruktur. 
Mengasosiasi 
 Siswa 
membandingka
n ungkapan 
menunjukan 
perhatian yang 
telah dipelajari 
dengan yang 
ada di berbagai 
sumber lain. 
 Siswa 
membandingka
n antara 
menunjuk
kan 
perhatian 
 Ketepatan 
dan 
kesesuaia
n 
mengguna
kan 
struktur 
dan unsur 
kebahasaa
n dalam  
menyamp
aikan 
ungkapan 
untuk 
menunjuk
kan 
perhatian 
Pengamata
n 
(observatio
ns):   
Bukan 
penilaian 
formal 
seperti tes, 
tetapi untuk 
tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
 Upaya 
menggun
akan 
bahasa 
Inggris 
untuk 
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Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
kebahas
aan, 
yang 
benar 
dan 
sesuai 
konteks. 
ungkapan 
dalam bahasa 
Inggris dan 
dalam bahasa 
siswa.  
Mengkomunikasi
kan 
 Siswa 
menunjukan 
perhatian 
dengan bahasa 
Inggris, di 
dalam dan di 
luar kelas.  
 Siswa 
menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk 
menunjukan 
perhatian 
dalam jurnal 
belajar 
(learning 
journal). 
menunju
kkan 
perhatian 
(care) 
ketika 
muncul  
kesempat
an. 
 Kesungg
uhan 
siswa 
dalam 
proses 
pembelaj
aran di 
setiap 
tahapan. 
 Kesantun
an dan 
kepedulia
n dalam 
melaksan
akan 
Komunik
asi 
1.1.Mensyu
kuri 
kesemp
atan 
dapat 
mempel
ajari 
bahasa 
Inggris 
sebagai 
bahasa 
pengant
ar 
Tindaka
n/kejadia
n yang 
dilakuka
n/terjadi 
di waktu 
lampau  
yang 
merujuk 
waktu 
terjadiny
a dengan 
Mengamati 
 Siswa 
mendengarkan 
dan membaca 
banyak kalimat 
Past Simpledan 
Present perfect 
tense, dalam 
berbagai 
konteks. 
 Siswa 
berinteraksi 
Kriteria 
penilaian: 
 Pencapaia
n fungsi 
sosial 
 Ketepatan 
unsur 
kebahasaa
n:  
2  x 2 
JP 
 Audi
o 
CD/ 
VCD
/DV
D 
 SUA
RA 
GUR
U 
 Kora
n/ 
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Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
komuni
kasiinte
rnasion
al yang 
diwujud
kan 
dalam 
semang
at 
belajar. 
2.2.Menunj
ukkan 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertang
gung 
jawab 
dalam 
melaksa
nakan 
komuni
kasi 
transaks
ional 
dengan 
guru 
dan 
teman. 
3.6.Mengan
alisis 
fungsi 
sosial, 
struktur 
teks, 
dan 
unsur 
kebahas
aan 
pada 
yang 
merujuk 
pada 
kesudaha
nnya 
(Past 
Simple 
dan 
Present 
Perfect 
Tense) 
Fungsi 
sosial 
   
Menyat
akan 
dan 
menany
akan 
tentang 
tindaka
n/kejadi
an yang 
dilakuk
an/terja
di di 
waktu 
lampau 
yang 
merujuk 
waktu 
terjadin
ya 
dengan 
yang 
merujuk 
menggunakank
alimat Past 
Simple  dan 
Present perfect 
tense selama 
proses 
pembelajaran, 
dengan 
bimbingan 
guru. 
 Siswa 
menirukan 
contoh-contoh 
kalimat 
PastSimple dan 
Present Perfect 
tense, 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mengidentifikas
i ciri-ciri 
kalimat 
PastSimple dan 
Present Perfect 
tense, (fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan). 
Mempertanyaka
n 
Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyaka
n antara lain 
perbedaan antar 
berbagai past 
simple dan 
majal
ah 
berba
hasa 
Inggr
is 
 www
.daily
engli
sh.co
m 
 http:/
/amer
icane
nglis
h.stat
e.gov
/files/
ae/res
ource
_files 
 http:/
/learn
engli
sh.bri
tishc
ounci
l.org/
en/ 
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Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
pernyat
aan dan 
pertany
aan 
tindaka
n/kejadi
an yang 
dilakuk
an/terja
di di 
waktu 
lampau 
yang 
merujuk 
waktu 
terjadin
ya 
dengan 
yang 
merujuk 
pada 
kesudah
annya, 
sesuai 
dengan 
konteks 
penggu
naannya
.  
4.2.Menyus
un teks 
lisan 
dan 
tulis 
untuk 
menyat
akan 
dan 
menany
akan 
tentang 
tindaka
pada 
kesudah
annya 
Struktur 
teks 
I had 
plowed 
into a 
big 
green 
Buick. I 
hollered 
farewell
s to my 
friends 
and 
poured 
myself 
into the 
car 
My 
friend 
has 
prepare
d 
everythi
ng 
before 
we left 
Unsur 
kebahas
aan 
(1) Pa
st 
Simpl
e, 
present perfect 
yang ada dalam 
bahasa Inggris, 
dan perbedaan 
ungkapan dalam 
bahasa Inggris 
dengan yang ada 
dalam bahasa 
Indonesia. 
Mengeksplorasi 
 Siswa 
menyatakan 
dan 
menanyakan 
tindakan/kejad
ian yang 
dilakukan/terja
di di waktu 
lampau yang 
merujuk waktu 
terjadinya 
dengan yang 
merujuk pada 
kesudahannya 
dalam bahasa 
Inggris dalam 
konteks 
simulasi, role-
play, dan 
kegiatan lain 
yang 
terstruktur. 
 Siswa 
berusaha 
menyatakan 
dan 
menanyakan 
tindakan/kejad
ian yang 
dilakukan/terja
di di waktu 
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Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
n/kejadi
an yang 
dilakuk
an/terja
di di 
waktu 
lampau 
yang 
merujuk 
waktu 
terjadin
ya 
dengan 
yang 
merujuk 
pada 
kesudah
annya, 
deng 
Prese
nt 
Perfec
t 
(2) Ta
ta 
bahas
a, 
ucapa
n, 
tekana
n 
kata,  
 
lampau yang 
1.1 
Mensyu
kuri 
kesemp
atan 
dapat 
mempel
ajari 
bahasa 
Inggris 
sebagai 
bahasa 
pengant
ar 
komuni
kasi 
internas
ionalya
ng 
diwujud
Teks 
deskripti
f lisan 
dan tulis, 
sederhan
a, 
tentang 
orang, 
tempat 
wisata, 
dan 
banguna
n 
bersejara
h 
terkenal 
Fungsi 
sosial  
Memba
Mengamati 
 Siswa 
memperhatikan
/ menonton 
beberapa 
contohteks/ 
film tentang  
penggambaran 
orang, tempat 
wisata, dan 
bangunan 
bersejarah. 
 Siswa 
menirukan 
contoh  secara 
terbimbing. 
 Siswa belajar 
menemukan 
gagasan pokok, 
informasi rinci 
dan informasi 
Kriteria 
penilaian: 
 Pencapaia
n fungsi 
sosial 
 Kelengka
pan dan 
keruntuta
n struktur 
teks 
deskriptif 
 Ketepatan 
unsur 
kebahasaa
n: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
 
9 x 2 
JP 
 
 Audi
o 
CD/ 
VCD
/DV
D 
 SUA
RA 
GUR
U 
 Kora
n/ 
majal
ah 
berba
hasa 
Inggr
is 
 www
.daily
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Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
kan 
dalam 
semang
at 
belajar 
2.3Menunju
kkanka
n 
perilaku 
tanggun
g 
jawab, 
peduli, 
kerjasa
ma, dan 
cinta 
damai, 
dalam 
melaksa
nakan 
komuni
kasi 
fungsio
nal 
3.7. Mengan
alisis 
fungsi 
sosial, 
struktur 
teks, 
dan 
unsur 
kebahas
aan 
pada 
teks 
deskript
if 
nggakan
, 
mengen
alkan, 
mengid
entifika
si, 
memuji, 
mengriti
k, 
mempro
mosikan
, dsb. 
Struktur 
text 
(1) Peny
ebuta
n 
nama 
orang
, 
temp
at 
wisat
a, dan 
bang
unan 
bersej
arah 
terke
nal 
dan 
nama 
bagia
n-
bagia
nnya 
yang 
dipili
h 
tertentu dari 
teks 
Mempertanyaka
n (questioning) 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyaka
n antara lain 
perbedaan antar 
berbagai teks 
deskripsi yang 
ada dalam 
bahasa Inggris, 
perbedaan teks 
dalam bahasa 
Inggris dengan 
yang ada dalam 
bahasa 
Indonesia 
 Siswa 
mempertanyaka
n gagasan 
pokok, 
informasi rinci 
dan informasi 
tertentu dari 
teks deskriptif  
Mengeksplorasi 
 Siswa secara 
kelompok 
membacakan 
teks deskriptif 
lain dari 
berbagai 
sumber dengan 
pengucapan, 
tekanan kata 
dan intonasi 
tulisan 
tangan 
 Kesesuaia
n 
formatpen
ulisan/ 
penyampa
ian 
Unjuk 
kerja  
 Melakuka
n 
monolog 
tentang 
deskripsi 
orang, 
tempat 
wisata, 
bangunan 
bersejarah 
terkenal 
didepan 
kelas / 
berpasang
an 
 Ketepatan 
dan 
kesesuaia
n 
dalammen
ggunakan 
struktur 
teks  dan 
unsur 
kebahasaa
n dalam 
membuat 
teks 
deskriptif 
Pengamata
engli
sh.co
m 
 http:/
/amer
icane
nglis
h.stat
e.gov
/files/
ae/res
ource
_files 
 http:/
/learn
engli
sh.bri
tishc
ounci
l.org/
en/ 
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Wakt
u 
Sumber 
Belajar 
sederha
na 
tentang 
orang, 
tempat 
wisata, 
dan 
bangun
an 
bersejar
ah 
terkenal
, sesuai 
dengan 
konteks 
penggu
naannya
. 
4.8.Menang
kap 
makna 
dalam 
teks 
deskript
if  lisan 
dan 
tulis 
sederha
na.  
4.9.Menyun
ting 
teks 
deskript
if lisan 
dan 
tulis, 
sederha
na, 
tentang 
orang, 
tempat
wisata, 
untuk 
dides
kripsi
kan 
(2) Peny
ebuta
n 
sifat 
orang
, 
temp
at 
wisat
a, dan 
bang
unan 
bersej
arah 
terke
nal 
dan 
bagia
nnya, 
dan  
(3) Peny
ebuta
n 
tinda
kan 
dari 
atau 
terkai
t 
denga
n 
orang
, 
temp
at 
wisat
a, dan 
bang
unan 
yang tepat 
 Siswa 
berpasangan  
menemukan 
gagasan pokok, 
informasi rinci 
dan informasi 
tertentu serta 
fungsi sosial 
dari teks 
deskripsi yang 
dibaca/didengar
. 
 Siswa 
menyunting 
teks deskripsi 
yang diberikan 
guru dari segi 
struktur dan 
kebahasaan 
 Berkelompok, 
siswa 
menggambarka
n tempat wisata 
lain dalam 
konteks 
penyampaian 
informasi yang 
wajar terkait 
dengan tujuan 
yang hendak 
dicapai dari 
model yang 
dipelajari 
Mengasosiasi 
 Dalam kerja 
kelompok 
terbimbing 
siswa  
menganalisis 
n 
(observatio
ns):  
Bukan 
penilaian 
formal 
seperti tes, 
tetapi untuk 
tujuan 
memberi 
balikan. 
Sasaran 
penilaian 
 Perilaku 
tanggung 
jawab, 
peduli, 
kerjasama
, dan cinta 
damai, 
dalam 
melaksan
akan 
Komunik
asi 
 Ketepatan 
dan 
kesesuaia
n dalam 
menyamp
aikan dan 
menulis 
teks 
deskriptif 
 Kesunggu
han siswa 
dalam 
proses 
pembelaja
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Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
danban
gunanb
ersejara
hterken
al, 
dengan 
memper
hatikan 
fungsi 
sosial, 
struktur 
teks, 
dan 
unsur 
kebahas
aan 
yang 
benar 
dan 
sesuai 
konteks. 
4.10. Men
yusun 
teks 
deskrip
tif lisan 
dan 
tulis 
sederha
na 
tentang 
orang, 
tempat 
wisata, 
dan 
bangun
an 
berseja
rah 
terkena
l, 
dengan 
bersej
arah 
terke
nal. 
yang 
semuany
a sesuai 
dengan 
fungsi 
sosial 
yang 
hendak 
dicapai. 
Unsur 
kebahasa
an 
(1) Kata 
benda 
yang 
terkai
t 
denga
n 
orang
, 
temp
at 
wisat
a, dan 
bang
unan 
bersej
arah 
terke
nal 
(2) Kata 
sifat 
yang 
terkai
t 
dengan 
membandingka
n berbagai teks 
yang 
menggambarka
n orang, 
tempat wisata, 
bangunanan 
bersejarah 
terkenal 
dengan fokus 
pada  struktur 
teks, dan unsur 
kebahasaan. 
 Siswa 
mengelompok
kan teks 
deskripsi 
sesuai dengan 
fungsi 
sosialnya. 
 Siswa 
memperoleh 
balikan 
(feedback) dari  
guru dan teman 
tentang setiap 
yang dia 
sampaikan 
dalam kerja 
kelompok.  
 
Mengkomunikasi
kan 
 Berkelompok, 
siswa 
menyusun teks 
deskripsi 
tentang orang/ 
tempat wisata/ 
ran dalam 
setiap 
tahapan 
 Ketepatan 
dan 
kesesuaia
n 
mengguna
kan 
strategi 
dalam 
membaca 
Portofolio 
 Kumpula
n catatan 
kemajuan 
belajar 
berupa 
catatan 
atau 
rekaman 
monolog 
teks 
deskriptif
. 
 Kumpula
n karya 
siswa 
yang 
menduku
ng proses 
penulisan 
teks 
diskriptif 
berupa: 
draft, 
revisi, 
editing 
sampai 
hasil 
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Aloka
si 
Wakt
u 
Sumber 
Belajar 
mempe
rhatika
n 
tujuan, 
struktu
r teks, 
dan 
unsur 
kebaha
saan, 
secara 
benar 
dan 
sesuai 
dengan 
kontek
s. 
. 
 
denga
n 
orang
, 
temp
at 
wisat
a, dan 
bang
unan 
bersej
arah 
terke
nal 
(3) Ejaan 
dan 
tulisa
n 
tanga
n dan 
cetak 
yang 
jelas 
dan 
rapi 
(4) Ucap
an, 
tekan
an 
kata, 
inton
asi, 
ketik
a 
mem
prese
ntasik
an 
secar
a 
lisan. 
(5) Ruju
kan 
bangunan 
bersejarah 
sesuai dengan 
fungsi sosial  
tujuan, struktur 
dan unsur 
kebahasaannya  
 Siswa 
menyunting 
deskripsi yang 
dibuat teman. 
 Siswa 
menyampaikan 
deskripsinya 
didepan guru 
dan temandan 
mempublikasik
annya di 
mading. 
 Siswa membuat 
kliping 
deskripsi 
tentang orang, 
tempat wisata 
atau bangunan 
bersejarah yang 
mereka sukai. 
 Siswa membuat 
laporan 
evaluasi diri 
secara tertulis 
tentang 
pengalaman 
dalam 
menggambarka
n tempat wisata 
dan bangunan 
termasuk 
menyebutkan 
dukungan dan 
kendala yang 
terbaik 
untuk 
dipublika
si  
 Kumpula
n hasil 
tes dan 
latihan. 
 Catatan 
atau 
rekaman 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya 
Penilaian 
Diri dan 
Penilaian 
Sejawat 
 Bentuk: 
diary, 
jurnal, 
format 
khusus,  
komentar, 
atau 
bentuk 
penilaian 
lain 
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Pembelajaran Penilaian 
Aloka
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Wakt
u 
Sumber 
Belajar 
kata 
Topik 
Keteladan
an 
tentang 
perilaku 
toleran, 
kewirau
sahaan, 
nasional
isme, 
percaya 
diri.  
 
dialami. 
 Siswadapat 
menggunakan 
„learning 
journal‟  
1.1.Mensyu
kuri 
kesemp
atan 
dapat 
mempel
ajari 
bahasa 
Inggris 
sebagai 
bahasa 
pengant
ar 
komuni
kasiinte
rnationa
l yang 
diwujud
kan 
dalam 
semang
at 
belajar  
Teks 
tulis 
berbentu
k 
announc
ement 
(pemberi
tahuan) 
Fungsi 
sosial 
Member
ikan 
informa
si 
dengan 
atau 
tanpa 
perintah 
atau 
petunju
Mengamati 
 Siswa 
mendengarkan/
membaca teks 
announcement 
dari berbagai 
sumber dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
unsur 
kebahasaan, 
maupun format 
penyampaian/p
enulisannya. 
 Siswa 
mencoba 
menirukan 
pengucapannya 
dan  
menuliskan 
teks yang 
Kriteria 
penilaian: 
 Pencapaia
n fungsi 
sosial 
 Kelengka
pan dan 
keruntutan 
struktur 
teksannou
ncement 
 Ketepatan 
unsur 
kebahasaa
n: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
2 x 2 
JP 
 Audi
o 
CD/ 
VCD
/DV
D 
 SUA
RA 
GUR
U 
 Kora
n/ 
majal
ah 
berba
hasa 
Inggr
is 
 www
.daily
engli
sh.co
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Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
2.3 
Menunj
ukkan 
perilaku 
tanggun
g 
jawab, 
peduli, 
kerjasa
ma, dan 
cinta 
damai, 
dalam 
melaksa
nakan 
komuni
kasi 
fungsio
nal 
3.8. Mengan
alisis 
fungsi 
sosial, 
struktur 
teks, 
dan 
unsur 
kebahas
aan dari 
teks 
pemberi
tahuan 
(announ
cement)
, sesuai 
dengan 
konteks 
penggu
naannya
k yang 
harus 
diikuti, 
untuk 
memper
lancar 
informa
si antara 
guru, 
siswa, 
kepala 
sekolah, 
dan staf 
adminis
trasi 
Struktur 
Teks 
Ungkap
an yang 
lazim 
digunak
an 
dalam 
teks 
announ
cement 
di 
media 
massa 
maupun 
di 
internet, 
secara 
urut dan 
runtut. 
Unsur 
digunakan. 
 Siswa belajar 
membaca cepat 
untuk 
mendapat 
gambaran 
umum dari teks 
melalui proses 
skimming dan 
scanninguntuk 
mendapatkan 
informasi 
khusus. 
 
Mempertanyaka
n 
Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan 
berbagai 
tekspemberitahua
n dalam bahasa 
Inggris, 
perbedaan teks 
pemberitahuan 
dengan yang ada 
dalam bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
dsb. 
tangan 
 Kesesuaia
n format 
penulisan/ 
penyampa
ian 
Cara 
Penilaian 
Unjuk 
kerja  
 Melakuk
an 
monolog 
dalam 
bentuk 
pemberit
ahuan 
(announc
ement)di
depan 
kelas  
 Ketepata
n dan 
kesesuaia
n dalam 
menggun
akan 
struktur 
teks dan 
unsur 
kebahasa
an dalam  
teks 
pemberit
ahuan 
(announc
ement) 
Pengamata
n 
m 
 http:/
/amer
icane
nglis
h.stat
e.gov
/files/
ae/res
ource
_files 
 http:/
/learn
engli
sh.bri
tishc
ounci
l.org/
en/ 
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Aloka
si 
Wakt
u 
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Belajar 
. 
4.11. Men
angkap 
makna 
pember
itahuan 
(annou
ncemen
t). 
4.12. Men
yusun 
teks 
tulis 
pember
itahuan 
(annou
ncemen
t), 
sangat 
pendek 
dan 
sederha
na, 
dengan 
mempe
rhatika
n 
fungsi 
sosial, 
struktu
r teks, 
dan 
unsur 
kebaha
saan 
yang 
benar 
dan 
sesuai 
kontek
s. 
kebahasa
an 
Kosa 
kata , 
tata 
bahasa, 
ucapan, 
rujukan 
kata, 
tekanan 
kata, 
intonasi
, ejaan, 
dan 
tanda 
baca 
yang 
tepat, 
dengan 
penguca
pan 
yang 
lancar 
dan 
penulisa
n 
dengan 
tulisan 
tangan 
atau 
cetak 
yang 
jelas 
dan rapi 
Multimed
ia: 
 Mengeksplorasi 
 Siswa mencari 
teks lain untuk 
mendengarkan/
membaca teks 
announcement 
dengan strategi 
yang 
digunakan dari 
berbagai 
sumber. 
 Siswa berlatih 
membaca teks 
announcement 
dengan strategi 
yang 
digunakan 
bersama teman 
Mengasosiasi 
 Siswa 
menganalisis 
teks 
announcement 
dengan 
memperhatikan 
format 
penulisannya 
melalui strategi 
yang 
digunakan.  
 Siswa 
membandingka
n teks 
announcement 
yang 
didengar/dibac
akan dari guru 
dengan yang 
dipelajari dari 
berbagai 
(observatio
ns):   
Bukan 
penilaian 
formal 
seperti tes, 
tetapi untuk 
tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
- kesantuna
n saat 
melakuka
n tindakan 
komunika
si 
- perilaku 
tanggung 
jawab, 
peduli, 
kerjasama
, dan cinta 
 
 
 
 
 
 damai,  
dalam 
melaksan
akan 
komunika
si 
- Kesunggu
han siswa 
dalam 
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 Layout, 
dekorasi, 
yang 
membuat 
tampilan 
teks lebih 
menarik 
 
sumber lain. 
 Secara 
berkelompok 
siswa 
mendiskusikan 
teks 
announcement
yang mereka 
temukan dari 
sumber lain. 
 Siswa 
memperoleh 
balikan 
(feedback) dari 
guru dan teman 
tentang fungsi 
sosial dan 
unsur 
kebahasaan 
yang 
sampaikan 
dalam kerja 
kelompok.  
Mengkomunikas
ikan 
 Siswa 
membuat teks 
announcement 
dalam kerja 
kelompok 
 Siswa 
menyampaikan 
pemberitahuan 
secara tertulis 
dengan 
memperhatikan 
fungsi sosial, 
struktur, dan 
unsur 
kebahasaan 
proses 
pembelaja
ran di 
setiap 
tahapan 
- Ketepatan 
dan 
kesesuaia
n 
mengguna
kan 
strategi 
dalam 
membaca 
Portofolio 
 Kumpula
n catatan 
kemajuan 
belajar 
berupa 
catatan 
atau 
rekaman 
monolog 
teks 
pemberita
huan 
 Kumpula
n karya 
siswa 
yang 
menduku
ng proses 
penulisan 
teks 
pemberita
huan 
berupa: 
draft, 
revisi, 
editing 
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Belajar 
yang benar dan 
sesuai dengan 
konteks 
 Membuat 
jurnal belajar 
(learning 
journal) 
 
sampai 
hasil 
terbaik 
untuk 
dipublikas
i  
 Kumpula
n hasil tes 
dan 
latihan. 
Penilaian 
Diri dan 
Penilaian 
Sejawat 
Bentuk: 
diary, jurnal, 
format 
khusus,  
komentar, 
atau bentuk 
penilaian 
lain 
1.1.Mensyu
kuri 
kesemp
atan 
dapat 
mempel
ajari 
bahasa 
Inggris 
sebagai 
bahasa 
pengant
ar 
komuni
kasiinte
rnationa
l yang 
 Teks 
recount 
lisan dan 
tulis, 
sederhan
a, 
tentang 
pengala
man 
/kegiatan
/ 
kejadian/
peristiwa
. 
Fungsi 
Mengamati 
 Siswa 
menyimak 
berbagai 
contoh teks 
recount  
tentang 
pengalaman/ke
giatan/kejadian
b/peristiwa 
yang 
diberikan/ 
diperdengarkan 
guru   
 Siswa 
mengamati 
Kriteria 
penilaian: 
 Pencapaia
n fungsi 
sosial 
 Kelengka
pan dan 
keruntutan 
struktur 
teks 
recount 
 Ketepatan 
unsur 
kebahasaa
n: tata 
bahasa, 
4  x 2 
JP 
 Audi
o 
CD/ 
VCD
/DV
D 
 SUA
RA 
GUR
U 
 Kora
n/ 
majal
ah 
berba
hasa 
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Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
diwujud
kan 
dalam 
semang
at 
belajar 
2.3 
Menunj
ukkan 
perilaku 
tanggun
g 
jawab, 
peduli, 
kerjasa
ma, dan 
cinta 
damai, 
dalam 
melaksa
nakan 
komuni
kasi 
fungsio
nal 
3.9.Mengan
alisis 
fungsi 
sosial, 
struktur 
teks, 
dan 
unsur 
kebahas
aan 
pada 
teks 
recount 
sederha
sosial 
Menela
dani, 
memba
nggakan
,  
bertinda
k 
teratur, 
teliti 
dan 
disiplin, 
melapor
kan. 
Struktur  
a. Meny
ebutka
n 
tindak
an/ 
peristi
wa/kej
adian 
secara 
umum 
b. Meny
ebutka
n 
urutan 
tindak
an/ 
kejadi
an/per
istiwa 
secara 
kronol
ogis, 
dan 
fungsi sosial, 
struktur dan 
unsur 
kebahasaannya 
 Siswa belajar 
menentukan 
gagasan pokok, 
informasi rinci 
dan informasi 
tertentu dari 
teks recount 
Mempertanyaka
n (questioning) 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyak
an antara lain 
perbedaan 
berbagai teks  
tentang 
pengalaman/ke
jadian/peristiw
a yang ada 
dalam bahasa 
Inggris, 
perbedaan teks 
dalam bahasa 
Inggris dengan 
yang ada 
dalam bahasa 
Indonesia,. 
 Siswa 
mempertanyak
an mengenai 
gagasan pokok  
informasi rinci 
dan informasi 
tertentu dalam 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaia
n 
formatpen
ulisan/ 
penyampa
ian 
Cara 
Penilaian 
Unjuk 
kerja  
 Melakuk
an 
monolog 
dalam 
bentuk 
recount 
dalam 
kelompo
k / 
berpasan
gan/ 
didepan 
kelas  
 Ketepata
n dan 
kesesuaia
n dalam 
menggun
akan 
struktur 
teks dan 
unsur 
Inggr
is 
 www
.daily
engli
sh.co
m 
 http:/
/amer
icane
nglis
h.stat
e.gov
/files/
ae/res
ource
_files 
 http:/
/learn
engli
sh.bri
tishc
ounci
l.org/
en/ 
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na 
tentang 
pengala
man/kej
adian/p
eristiwa
, sesuai 
dengan 
konteks 
penggu
naannya
. 
4.13. Men
angkap 
makna 
dalam 
teks 
recount 
lisan 
dan 
tulis 
sederha
na. 
4.14. Men
yusun 
teks 
recount 
lisan 
dan 
tulis 
sederha
na 
tentang 
pengala
man/ 
kegiata
n/kejad
ian/peri
stiwa, 
dengan 
mempe
rhatika
runtut 
c. Jika 
perlu, 
ada 
kesim
pulan 
umum
. 
Unsur 
kebahasa
an 
(1) Kata-
kata 
terkai
t 
denga
n 
perju
angan 
hidup
, 
profe
sional
isme 
dalam 
beker
ja, 
kejadi
an/pe
ristiw
a 
yang 
sedan
g 
banya
k 
dibica
rakan. 
(2) Penye
butan 
kata 
recount 
Mengeksplorasi 
 Siswa mencari 
beberapa text 
recount dari 
berbagai 
sumber. 
 Siswa berlatih 
menemukan 
gagasan pokok, 
informasi rinci 
dan informasi 
tertentu dari 
teks 
 Siswa 
membacakan 
teks recount 
kepada teman 
dengan 
menggunakan 
unsur 
kebahasaan 
yang tepat 
 Siswa berlatih 
menysun 
kalimat-kalimat 
yang diberikan 
menjadi text 
recount. 
 Siswa secara 
berkelompok 
menuliskan 
/menyalin teks 
recount lisan 
dan tulis, 
sederhana, 
tentang 
pengalaman/ke
kebahasa
an dalam  
teks 
recount 
Pengamata
n 
(observatio
ns):   
Bukan 
penilaian 
formal 
seperti tes, 
tetapi untuk 
tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
- kesantuna
n saat 
melakuka
n tindakan 
- perilaku 
tanggung 
jawab, 
 peduli, 
kerjasama
, dan cinta 
damai,  
dalammel
aksanakan 
komunika
si 
- Kesunggu
han siswa 
dalam 
proses 
pembelaja
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Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
n 
fungsi 
sosial, 
struktur 
teks, 
dan 
unsur 
kebaha
saan, 
secara 
benar 
dan 
sesuai 
dengan 
konteks 
benda 
(3) Ejaan 
dan 
tulisa
n 
tanga
n dan 
c etak 
yang 
jelas 
dan 
rapi 
(4) Ucap
an, 
tekan
an 
kata, 
inton
asi, 
ketika 
mem
prese
ntasik
an 
secar
a 
lisan  
(5)  
Rujuk
an 
kata  
Topik 
Ketelad
anan 
tentang 
perilaku 
kewirau
sahaan, 
daya 
juang, 
giatan/ 
kejadian/peristi
wa dengan 
memperhatikan 
fungsi sosial, 
struktur, dan 
unsur 
kebahasaan 
dengan runtut 
 
Mengasosiasi 
 Secara 
berpasangan 
siswa saling 
menganalisis 
teksrecounttuli
s dengan fokus 
pada fungsi 
sosial, struktur, 
dan unsur 
kebahasaan. 
 Siswa 
mendiskusikan 
gagasan pokok, 
informasi rinci 
dan informasi 
tertentu dari 
teks. 
 Siswa 
memperoleh 
balikan 
(feedback) dari 
guru dan teman 
tentang hasil 
analisis yang 
disampaikan 
dalam kerja 
ran di 
setiap 
tahapan 
- Ketepatan 
dan 
kesesuaia
n 
mengguna
kan 
strategi 
dalam 
membaca 
Portofolio 
 Kumpula
n catatan 
kemajuan 
belajar 
berupa 
catatan 
atau 
rekaman 
monolog 
teks 
recount. 
 Kumpula
n karya 
siswa 
yang 
menduku
ng proses 
penulisan 
teks 
recount 
berupa: 
draft, 
revisi, 
editing 
sampai 
hasil 
terbaik 
untuk 
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Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
percaya 
diri, 
tanggun
g jawab, 
disiplin. 
kelompok. 
Mengkomunikasi
kan 
 Siswa 
membuat teks 
recount 
sederhana 
tentang 
keteladanan 
dengan 
memperhatikan 
fungsi sosial, 
struktur dan 
unsur 
kebahasaannya
. 
 Siswa 
mempresentasi
kannya di kelas 
 Siswa 
membuat 
kliping  teks 
recount dengan 
menyalin dari 
beberapa 
sumber. 
 Siswa 
membuat 
jurnal belajar 
(learning 
journal) 
 
dipublikas
i  
 Kumpula
n hasil tes 
dan 
latihan. 
 Catatan 
atau 
rekaman 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya 
Penilaian 
Diri dan 
Penilaian 
Sejawat 
 Bentuk: 
diary, 
jurnal, 
format 
khusus,  
komentar, 
atau 
bentuk 
penilaian 
lain 
 Siswa 
diberikan 
pelatihan 
sebelum 
dituntut 
untuk 
melaksan
akannya. 
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Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
 
1.1.Mensyu
kuri 
kesemp
atan 
dapat 
mempel
ajari 
bahasa 
Inggris 
sebagai 
bahasa 
pengant
ar 
komuni
kasiinte
rnationa
l yang 
diwujud
kan 
dalam 
semang
at 
belajar 
2.3 
Menunj
ukkan 
perilaku 
tanggun
g 
jawab, 
peduli, 
kerjasa
ma, dan 
cinta 
damai, 
dalam 
melaksa
nakan 
Teks 
naratif 
lisan 
dan tulis 
berbent
uk 
legenda 
sederha
na. 
Fungsi 
sosial 
Menela
dani 
nilai-
nilai 
moral, 
cinta 
tanah 
air, 
mengha
rgai 
budaya 
lain. 
Struktur  
a. Peng
enala
n 
tokoh 
dan 
settin
g 
b. Kom
plika
si 
terha
Mengamati 
 Siswa 
menyimak 
berbagai 
contoh teks 
legenda  yang 
diberikan/ 
diperdengarkan 
guru  
 Siswa 
mengamati 
fungsi sosial, 
struktur dan 
unsur 
kebahasaannya 
 Siswa 
mengamati 
keteladanan 
dari cerita 
legenda 
 Siswa belajar 
menemukan 
gagasan utama, 
informasi rinci 
dan informasi 
tertentu dari 
teks legenda  
Mempertanyaka
n (questioning) 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyak
an antara lain 
perbedaan 
antar berbagai 
Kriteria 
penilaian: 
 Pencapaia
n fungsi 
sosial 
 Kelengka
pan dan 
keruntutan 
struktur 
teks 
naratif 
 Ketepatan 
unsur 
kebahasaa
n: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaia
n format 
penulisan/ 
penyampa
ian 
Unjuk 
kerja  
 Melakuk
an 
monolog 
dalam 
bentuk 
teks 
naratif 
6 x 2 
JP 
 Audi
o 
CD/ 
VCD
/DV
D 
 SUA
RA 
GUR
U 
 Kora
n/ 
majal
ah 
berba
hasa 
Inggr
is 
 www
.daily
engli
sh.co
m 
 http:/
/amer
icane
nglis
h.stat
e.gov
/files/
ae/res
ource
_files 
 http:/
/learn
engli
sh.bri
tishc
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Kompetens
i Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Aloka
si 
Wakt
u 
Sumber 
Belajar 
komuni
kasi 
fungsio
nal.  
3.9. Mengan
alisis 
fungsi 
sosial, 
struktur 
teks, 
dan 
unsur 
kebahas
aan. 
dap 
tokoh 
utam
a 
c. Solus
i dan 
akhir 
cerita 
 
teks naratif 
yang ada 
dalam bahasa 
Inggris, 
perbedaan teks 
dalam bahasa 
Inggris dengan 
yang ada 
dalam bahasa 
Indonesia. 
 Siswa 
mempertanyak
an gagasan 
utama. 
dalam 
kelompo
k / 
berpasan
gan/ 
didepan 
kelas  
 Menggun
akan 
struktur 
teks dan 
unsur 
kebahasa
an dalam 
teks 
naratif 
 
ounci
l.org/
en/ 
 
 
S
r
a
g
e 
Sragen, 5 January 2017 
Mengetahui, 
Kepala MAN 3 Sragen    Guru Mata Pelajaran, 
 
 
Drs.Warsam                        Cety Wahyu Muslimah 
NIP.19670708199303  1 006    NIP. 19770503 200604 2 012 
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RENCANA PELAKSANAAN PEMBELAJARAN 
SMA/MA   : MAN 3 Sragen 
Mata Pelajaran  : Bahasa Inggris  
Kelas / Semester  : X / II 
Topic    : Experiences 
Alokasi Waktu  : 2 x 45 menit 
 
A. KOMPETENSI INTI: 
1. Menghayati dan mengamalkan ajaran agama yang dianutnya. 
2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggung jawab, 
peduli (gotong royong, kerja sana, toleran, damai), santun, responsive dan 
pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas berbagai 
permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial 
dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia. 
3. Memahami, menerapkan, menganalisis pengetahuan factual, konseptual, 
procedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, 
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomenadan 
kejadian, serta menerapkan pengetahuan procedural pada bidang kajian 
yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah.  
4. Mengolah, menalar, dan menyajidalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajari disekolah secara 
mandiri, dan mampu menggunakan metode sesuai kaidah keilmuan. 
 
B. KOMPETENSI DASAR: 
  1.1 Mensyukuri kesempatan dapat mempelajari bahasa inggris sebagai bahasa                  
pengantar komunikasi internasional yang diwujudkan dalam semangat 
belajar. 
  2.3 Menunjukkan perilaku tanggung jawab, peduli, kerja sama, dan cinta 
damai, dalam melaksanakan komunikasi fungsional. 
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 3.7 Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan dari teks 
deskriptif sederhana tentang seseorang, tempat wisata, dan bangunan 
bersejarah terkenal, sesuai dengan konteks penggunaannya. 
 4.8  Menangkap makna dalam teks deskriptif, lisan dan tulis, sederhana, 
tentang orang, tempat wisata, dan bangunan bersejarah kenal. 
4.10 Menyusun teks deskriptif lisan dan tulis, sederhana, tentang orang, 
tempat wisata, dan bangunan bersejarah terkenal, dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur kebahasaan yang benar dan sesuai 
konteks.  
 
C.  INDIKATOR 
1. Membaca teks recount dan mememukan ide pokok. 
2.  Menemukan detail-detail yang terdapat pada teks recount. 
3. Mengkategorikan bagian-bagian teks recount. 
4. Menjelaskan bagian bagian atau unsur-unsur pada teks recount. 
5. Merancang rangkaian-rangkaian kata sifat untuk membuat teks recount 
yang dipilih siswa. 
6. Menyusun dan membuat teks recount secara individu tentang pengalaman 
pribadi. 
7. Membaca nyaring teks recount yang telah dibuat secara individu dengan 
pelafalan yang benar. 
 
D. TUJUAN PEMBELAJARAN 
Di akhir kegiatan pembelajaran siswa dapat: 
1. Menyebutkan bagian-bagian atau unsur-unsur yang terdapat dalam teks 
recount. 
2. Membedakan bagian-bagian yang terdapat pada teks recount. 
3.  Membuat teks recount dengan baik dan variatif. 
4. Membaca nyaring teks recount yang telah dibuat dengan percaya diri dan 
pelafalan yang benar. 
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E. KEGIATAN 
 Kegiatan  Alokasi waktu 
KEGIATAN 
AWAL 
 
Mengucapkan salam dengan ramah 
kepada siswa ketika memasuki ruang 
kelas dan berdoa yang diucapkan 
dengan penuh rasa syukur yang 
dipimpin oleh salah satu siswa (nilai 
yang ditanamkan: santun, peduli, 
bersyukur). 
Mengecek kehadiran siswa dengan 
menyebutkan satu kata sifat (nilai yang 
ditanamkan: disiplin, rajin, dan 
kreatif). 
Menyampaikan topik pelajaran hari ini 
tentang experience dari setiap siswa. 
Menjelaskan tujuan pembelajaran pada 
topik yang akan dibahas hari ini. 
 
 
 
 
 
 
15‟ 
KEGIATAN 
INTI 
Membaca contoh teks recount yang 
ditampilkan dalam slide. 
Berdiskusi dengan teman sebangku 
tentang ide pokok dan detail-detailnya. 
Mendengarkan dan menyimak 
penjelasan guru terhadap slide yang 
ditampilkan tentang contoh teks 
recount dan unsur-unsur yang terdapat 
dalam teks recount. 
Membuat contoh teks recount secara 
individu tentang pengalaman yang 
pernah dialami oleh siswa. 
Perwakilan setiap siswa yang ditunjuk 
maju untuk mempresentasikan teks 
recount yang telah dibuat. 
 
 
 
 
 
60‟ 
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Setiap siswa mencoba untuk 
memahami unsure-unsur yang ada 
dalam teks recount. 
KEGIATAN 
AKHIR 
 
Memberikan kesempatan untuk 
memberikan opini atau kritik dan saran 
untuk siswa yang telah membacakan 
teks recount yang telah dibuat secara 
individu. 
Mengkoreksi atau membenarkan 
kalimat-kalimat atau kosakata yang 
sekiranya ada kesalahan yang didengar 
guru saat siswa mendemonstrasikan 
atau menampilkan kegiatan membaca 
didepan kelas. 
Mengadakan refleksi tentang kegiatan 
pembelajaran hari itu 
Menutup pembelajaran dengan 
harapan-harapan agar siswa bisa 
menggunakan dan mengingat pelajaran 
yang didapat pada hari ini. 
Berdoa dengan mengucap rasa syukur.  
 
 
 
 
 
 
 
15‟ 
 
F. MATERI PEMBELAJARAN:  
1. Macam-macam Recount Text : 
a) Personal Recount 
Yaitu menceritakan tentang pengalaman pribadi penulis 
b) Factual Recount 
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Yaitu laporan peristiwa yang benar-benar terjadi, seperti laporan 
percobaan ilmu pengetahuan, laporan kepolisian. 
c) Imaginative 
Yaitu membuat cerita imaginative lalu menuliskan peristiwa atau 
kejadian yang telah terjadi. 
2. Struktur  Recount Text adalah sebagai berikut : 
a. Orientation 
Yaitu pengenalan berupa memberikan informasi tentang siapa, dimana 
dan kapan peristiwa atau kejadian itu terjadi di masa lampau. 
b. Events 
Yaitu merupakan rekaman peristiwa yang terjadi, biasanya 
disampaikan dalam urutan kronologis, seperti : "In the first day... . 
And in the next day... . And in the last day... ." Pada bagian ini 
terdapat juga komentar pribadi tentang peristiwa atau kejadian yang 
diceritakan. 
c. Reorientation 
Yaitu pengulangan pengenalan yang ada di orientation, pengulangan 
tentang rangkuman peristiwa atau kejadian yang diceritakan.   
3. Ciri Kebahasaan Recount Text 
Pada saat membaca Recount Text, akan ditemukan ciri-ciri kebahasaan 
sebagai berikut : 
 Menggunakan kalimat dalam bentuk  Past Tense. 
Contoh : We went to Bandung last year, I was very happy. 
 Menggunakan Action Verbs. 
Contoh : went, bought, wrote, slept, dll. 
 Menggunakan Adverbs and Adverbial Phrase untuk mengungkapkan 
waktu, tempat dan cara. 
Contoh : yesterday, at school, quickly, dll. 
 Menggunakan Conjunction dan Time Connectives untuk mengurutkan 
peristiwa atau kejadian. 
Contoh : but, and, after that, dll. 
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Contoh Recount Text 
Orientation  
I spent my holiday in Jogjakarta last year. I went to Prambanan Temple 
with my family early in the morning.  
Events 
We went to Prambanan Temple by bus and arrived at 01.00 in the 
afternoon. I saw many foreign tourists there. I spoke English with them. 
Their name are Andrew and Peter. They were very friendly. They came 
from New York. Prambanan Temple was crowded in holiday. We went 
back at 07.00 in the evening. 
Reorientation 
It was a very interesting holiday. 
G.  METODE: 
1. Penugasan 
2. Diskusi kelompok 
3. Performance 
H.  MEDIA:  
Slide power point untuk menampilkan contoh teks recount 
Paper and pen 
I.  SUMBER BELAJAR 
Lembar Kegiatan Siswa dan Buku Paket Siswa 
J.  PENILAIAN 
Indikator, Teknik, Bentuk dan Contoh. 
Rubrik penilaian: 
No. Uraian Skor 
1.  Writing 
a.    Grammar/tata bahasa 
Tata bahasa tepat  
Tata bahasa ada salah tapi bisa dipahami 
Tata bahasa  banyak salah tapi masih bisa 
dipahami 
 
 
85-95 
75-85 
65-75 
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Tata bahasa banyak yang salah sehingga sulit 
untuk dipahami 
b.     Vocabulary 
Kosakata sangat bervariatif 
Kosakata bervariatif 
Kosakata diulang-ulang 
55-65 
 
 
85-95 
75-85 
60-75 
2.  Speaking: 
Penampilan 
Sangat Percaya diri 
Percaya diri 
Kurang percaya diri 
Pronunciation  
Sangat jelas 
Jelas 
Kurang jelas 
Tidak jelas 
 
 
80-85 
75-80 
70-75 
 
80-85 
75-80 
70-75 
65-70 
 
Sragen, 25 January 2017 
 
Mengetahui, 
Kepala MAN 3 Sragen    Guru Mata Pelajaran, 
 
 
 
Drs.Warsam                        Cety Wahyu Muslimah 
NIP.19670708199303  1 006    NIP. 19770503 200604 2 012  
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The Students Data of X MIA Class of MAN 3 Sragen in the Academic Year 
2016/2017 
No Name Class 
1 Aditya Bangkit Sanjaya X MIA 
2 Agung Fauzi X MIA 
3 Desi Nur Fitria X MIA 
4 Dian Anjani X MIA 
5 Dwi Febriyani X MIA 
6 Fera Rindiani P.E X MIA 
7 Ika Ayu Dwiyanti X MIA 
8 Indah Nur Aminin X MIA 
9 Ilham Novita Sari X MIA 
10 Kartika Diah Fajriah X MIA 
11 Sri Rejeki X MIA 
12 Sri Lestari X MIA 
13 Sagita Khoifah N.H X MIA 
14 Widarsih X MIA 
15 Yuli Siti Nur Aisah X MIA 
16 Mei Fatmawati X MIA 
17 Yuli Harti X MIA 
18 Ira Rejeki X MIA 
19 Reza X MIA 
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INTERVIEW WITH THE TEACHER 
 
Judul : Wawancara mengenai pembelajaran bahasa Inggris 
Tempat : Ruang Perpustakaan MAN 3 Sragen 
Waktu : 23 Maret 2107 
 
Researcher : Selamat pagi ibuk, mohon maaf ini saya bertujuan untuk 
sharing informasi terkait proses pembelajaran bahasa Inggris. 
Yang perlu saya pertanyakan pertama, bagaimana proses 
pembelajaran di MAN 3 Sragen? 
Ibu Chety : Iya mas, proses pembelajaran di MAN saat ini berjalan seperti 
umumnya. Proses pembelajaran di MAN khususnya bahasa 
Inggris berjalan sesuai dengan kurikulum yang ada. 
Researcher : Iya buk, kita tahu bahwa bahasa Inggris ada beberapa skill. 
Ada speaking, listening, reading, dan writing. Yang perlu saya 
tanyakan ini kan penelitian saya fokus pada writing skill. 
Bagaimana proses pembelajaran dalam writing/menulis 
khususnya di pelajaran bahasa Inggris? 
Ibu Chety : Ya memang bahasa Inggris terdiri dari beberapa skill yaitu 
speaking, listening, reading, dan writing. Nah kalau 
pembelajaran di MAN ini sudah sesuai dengan silabus maupun 
RPP yang telah dipersiapkan untuk siswa. 
Researcher : Kemudian bagaimana prosesnya buk dalam pembelajaran 
khususnya recount text dengan skill writing itu? 
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Ibu Chety : Mengenai prosesnya kemampuan siswa dalam menulis teks 
recount sama tetapi banyak siswa yang masih kesulitan dalam 
menggunakan kata. Siswa masih bingung dalam memilih kata 
dan persamaan kata dalam menulis teks recount. Yang akhirnya 
para siswa banyak menulis kesalahan kata dalam teks recount 
tersebut.  
Researcher  : Adakah kendala siswa dalam menulis atau membuat teks 
recount? Kalau ada seperti apa buk? 
Ibu Chety : Ya kendala saat menulis maupun membuat recount dari setiap 
siswa ada mas. Misalnya dalam merangkai sebuah kata, 
kurangnya kosakata dari setiap siswa, pemilihan kata yang 
digunakan, bentuk past tense yang ada dalam recount teks. 
Biasanya itu yang muncul dari setiap siswa. 
Researcher : Kalau begitu siswa masih kesulitan dalam penulisan recount 
teks. Lalu bagaimana solusi ibu untuk mengurangi kendala yang 
dihadapi oleh siswa tersebut? 
Ibu Chety : Kalau untuk mengurangi permasalahan yang dihadapi oleh 
siswa saya sebagai guru memberikan review untuk memecahkan 
masalah yang dihadapi, bertanya kepada siswa lain untuk 
menuliskan kata-kata yang menurut mereka sulit, 
memperbanyak kosakata dari setiap siswa, memberikan soal 
pelatihan tentang vocabulary untuk siswa, melihat kamus dalam 
permasalahan pengejaan dan kosakata. 
Researcher :  Mungkin cukup itu bu dari saya, terimakasih sebelumnya. 
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Ibu Chety : Ya mas, sama-sama. 
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INTERVIEW WITH THE STUDENTS 
 
Judul : Wawancara mengenai kesulitan siswa 
Tempat : Ruangkelas X MIA MAN 3 Sragen 
Waktu : 14 Maret 2017 
 
Name: Sri Rejeki 
Researcher : “bagaimanakah pelajaran bahasa Inggris itu susah atau mudah?” 
Student : “mudah” 
Researcher : “mudahnya di bagian mana?” 
Student :  “recount” 
Researcher :  “bagaimanakah proses pengajaran bahasa Inggris dari bu Chety 
itu   sendiri?” 
Student :”proses pengajaranya diterangkan setelah itu mengerjakan” 
Researcher : “terus habis itu?” 
Student :”setelah itu dibahas apa yang susah” 
Researcher : “terus kalau mengenai masalah recount itu ada yang sulit atau 
mudah?” 
Student :”ada yang sulit” 
Researcher : “yang sulitnya bagian mana?” 
Student :”grammar terus kosakata yang belum terlalu menguasai” 
Researcher : “cara kalian menyelesaikan masalah itu gimana?” 
Student : “bertanya kepada gurunya” 
Researcher  : “terimakasih ya” 
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Student  : “iya sama-sama” 
 
Nama : Reza 
Researcher : “bagaimanakah pelajaran bahasa Inggris itu susah atau mudah?” 
Student :”ya ada yang susah ada yang mudah” 
Researcher : “yang susah dibagian mana yang mudah dibagian mana?” 
Student :”yang susah itu dibagian yang sulit itu bahasanya yang kita tidak 
dimengerti, mudanya itu tentang pelajaran dialog” 
Researcher : “bagaimanakah proses pengajaran bahasa Inggris dari bu Chety 
itu   sendiri?” 
Student : “ya biasa sih kalau bias dimengerti saya akan mngerti kalau ngga 
bisa ya saya tinggal tidur aja” 
Researcher : “kalau mengenai masalah recount kemarin itu susah atau 
mudah?” 
Student :”ya susah sih” 
Researcher : “susahnya dibagian mana?” 
Student : “dibagian isinya” 
Researcher : “cara kalian menyelesaikan masalah itu gimana?” 
Student : “ya kadang kita tanya temen kalau ngga biasa buka buku kalau 
ngga bisa ya tanya guru” 
Researcher  : “terimakasih ya” 
Student  : “iya sama-sama” 
 
Nama : Fera Rindiani 
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Researcher : “bagaimanakah pelajaran bahasa Inggris itu susah atau mudah?” 
Student : “mudah” 
Researcher : “mudahnya dibagian mana?” 
Student : “dalam teks recount” 
Researcher : “bagaimanakah proses pengajaran bahasa Inggris dari bu Chety 
itu   sendiri?” 
Student : “enak, sebelum mengerjakan diterangkan dahulu dan di kasih tau 
cara mengerjakan tugasnya” 
Researcher : “kalau mengenai masalah recount kemarin itu susah atau 
mudah?” 
Student :”sulit” 
Researcher : “sulitnya dibagian mana?” 
Student :”penyusunan kata dan mengartikan kosakata yang susah” 
Researcher : “cara kalian menyelesaikan masalah itu gimana?” 
Student : “dengan tanya dulu kepada orang yang lebih bisa terus kadang 
juga tanya langsung ke bu guru” 
Researcher  : “terimakasih ya” 
Student  : “iya sama-sama” 
 
Nama : Dian Anjani 
Researcher : “bagaimanakah pelajaran bahasa Inggris itu susah atau mudah?” 
Student : “mudah” 
Researcher : “mudahnya dibagian mana?” 
Student : “dibagian pembelajaran materi pengumuman dan dialog” 
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Researcher : “bagaimanakah proses pengajaran bahasa Inggris dari bu Chety 
itu   sendiri?” 
Student : “enjoy, enak, santai” 
Researcher : “kalau mengenai masalah recount kemarin itu susah atau 
mudah?” 
Student :”kalau recount susah” 
Researcher : “susahnya dibagian mana?” 
Student :”dibagian kosakata sama menggabungkan kalimatnya” 
Researcher : “cara kamu menyelesaikan masalah itu gimana?” 
Student : “cari kekamus dulu baru kalau ngga tanya temen baru tanya ke bu 
Chety” 
Researcher  : “terimakasih ya” 
Student  : “iya sama-sama” 
 
Nama : Indah Nur 
Researcher : “bagaimanakah pelajaran bahasa Inggris itu susah atau mudah?” 
Student : “susah” 
Researcher : “mudahnya dibagian mana?” 
Student : “dibagian teks recount” 
Researcher  : “teks recount itu dibagian mengartikan atau gimana?” 
Student  : “mengartikan” 
Researcher : “bagaimanakah proses pengajaran bahasa Inggris dari bu Chety 
itu   sendiri?” 
Student : “esantai, enjoy tidak terlalu terburu-buru” 
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Researcher : “kalau mengenai masalah recount kemarin itu susah atau 
mudah?” 
Student :”sulit” 
Researcher : “sulitnya dibagian mana?” 
Student :”dibagian yang mengartikan kosakata” 
Researcher : “cara kalian menyelesaikan masalah itu gimana?” 
Student : “bertanya pada orang yang lebih pintar dari saya dan tanya 
langsung ke bu Chety” 
Researcher  : “terimakasih ya” 
Student  : “iya sama-sama” 
 
Nama : Yuli Harti 
Researcher : “bagaimanakah pelajaran bahasa Inggris itu susah atau mudah?” 
Student : “mudah” 
Researcher : “mudahnya dibagian mana?” 
Student : “dibagian materi pengumuman” 
Researcher : “bagaimanakah proses pengajaran bahasa Inggris dari bu Chety 
itu   sendiri?” 
Student : “enak, santai soalnya bu Chety jelasin dulu baru ngasih materi” 
Researcher : “kalau mengenai masalah recount kemarin itu sulit atau mudah?” 
Student :”sulit” 
Researcher : “sulitnya dibagian mana?” 
Student :”dibagian mengartikan vocab-vocab itu sama banyak kosakata 
yang ngga jelas” 
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Researcher : “cara kalian menyelesaikan masalah itu gimana?” 
Student : “tanya bu Chety, browsing, sama buka kamus” 
Researcher  : “terimakasih ya” 
Student  : “iya sama-sama” 
 
Nama : Aditya Bangkit 
Researcher : “bagaimanakah pelajaran bahasa Inggris itu susah atau mudah?” 
Student : “susah” 
Researcher : “susahnya dibagian mana?” 
Student : “dalam teks recount sama mengartikan ” 
Researcher : “bagaimanakah proses pengajaran bahasa Inggris dari bu Chety 
itu   sendiri?” 
Student : “kurang paham” 
Researcher : “kalau mengenai masalah recount kemarin itu susah atau 
mudah?” 
Student :”sulit” 
Researcher : “sulitnya dibagian mana?” 
Student :”kosakata, past tense” 
Researcher : “cara kalian menyelesaikan masalah itu gimana?” 
Student : “tanya langsung ke bu Chety” 
Researcher  : “terimakasih ya” 
Student  : “iya sama-sama” 
Nama : Mei Fatmawati 
Researcher : “bagaimanakah pelajaran bahasa Inggris itu susah atau mudah?” 
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Student : “mudah” 
Researcher : “mudahnya dibagian mana?” 
Student : “bagian materi pengumuman” 
Researcher : “bagaimanakah proses pengajaran bahasa Inggris dari bu Chety 
itu   sendiri?” 
Student : “santai, menarik, mudah dipahami” 
Researcher : “kalau mengenai masalah recount kemarin itu susah atau 
mudah?” 
Student :”sulit” 
Researcher : “sulitnya dibagian mana?” 
Student :”mengartikan kosakata, menyusun kata” 
Researcher : “cara kalian menyelesaikan masalah itu gimana?” 
Student : “cari dikamus dan ditanyain langsung ke bu Chety” 
Researcher  : “terimakasih ya” 
Student  : “iya sama-sama” 
 
Nama : Agung Fauzi 
Researcher : “bagaimanakah pelajaran bahasa Inggris itu susah atau mudah?” 
Student : “susah” 
Researcher : “susahnya dibagian mana?” 
Student : “bagian mengartikan” 
Researcher : “bagaimanakah proses pengajaran bahasa Inggris dari bu Chety 
itu   sendiri?” 
Student : “santai, enjoy tapi ya kadanag bosen juga kalo materinya susah” 
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Researcher : “kalau mengenai masalah recount kemarin itu susah atau 
mudah?” 
Student :”sulit” 
Researcher : “sulitnya dibagian mana?” 
Student :”mengartiakan, milih kata sama kosakata yang belum hafal” 
Researcher : “cara kalian menyelesaikan masalah itu gimana?” 
Student : “tanya langsung ke bu Chety sama buka kamus” 
Researcher  : “terimakasih ya” 
Student  : “iya sama-sama” 
 
Nama : Desi Nur 
Researcher : “bagaimanakah pelajaran bahasa Inggris itu susah atau mudah?” 
Student : “susah” 
Researcher : “susahnya dibagian mana?” 
Student : “bagian mengartikan sama menyusun kata” 
Researcher : “bagaimanakah proses pengajaran bahasa Inggris dari bu Chety 
itu   sendiri?” 
Student : “mudah dipahami kalau materinya enak” 
Researcher : “kalau mengenai masalah recount kemarin itu susah atau 
mudah?” 
Student :”sulit” 
Researcher : “sulitnya dibagian mana?” 
Student :”menyusun kata, sama kosakata masih kurang” 
Researcher : “cara kalian menyelesaikan masalah itu gimana?” 
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Student : “tanya ke temen yang lebih paham dan tanya langsung ke bu 
Chety” 
Researcher  : “terimakasih ya” 
Student  : “iya sama-sama” 
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FIELD NOTE OBSERVATION 
 
Day/Date :  Tuesday, 28
th 
February 2017 
Time  : 10.00 – 11.20  
Teacher : Miss. Chety 
Description: 
First observation in MAN 3 Sragen. It was done on 28
th 
February 2017. The 
researcher observed the condition of X MIA class. The material was recount text.  
The students‟ condition in X MIA class was good. The students were serious in 
teaching and learning process. In the teaching and learning process, Miss. Chety 
explained the material to the students. Then, Miss. Chety asked the students active 
in teaching learning process. In teaching learning process Miss. Chety used 
opening, main activity and closing as the agenda of teaching learning process, as 
follows:  
a. Opening  
In opening section, Miss. Chety opened the meeting by saying good 
morning. After that Miss. Chety with the students pray by saying 
Basmallah together and Miss. Chety checked students‟ attendance list one 
by one.  
b. Main activities  
The teacher gave a material to the students.  It was about recount text. 
Miss. Chety told the students about the materials. The students learned 
about reading skill. Then, the teacher asked to the students to read a story 
on their handbook. The students read the text and translating the text. In 
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translating the text the teacher asked the students one by one. One student 
translated one sentence. The teacher also asked to the students to underline 
the difficult word. This technique used to increasing the students in 
vocabulary. In translating the text, the X MIA students were enthusiasm, 
the students was immediately looking for the meaning of the underline 
word in that text in dictionary. The students‟ response in teaching learning 
process that day was good. There was feedback between teacher and 
students.  
c. Closing  
The teacher reviewed some material that had discussed in the meeting, 
after that the teacher gave a task to the students. Then, the teacher say 
Hamdallah together with the students as the sign the time in teaching 
learning process was done. 
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FIELD NOTE OBSERVATION 
 
Day/Date : Thrusday, 9
th 
March 2017 
Time  : 12.30 – 13.50  
Teacher : Miss. Chety 
Description:  
Second observation was done on 9
th 
March 2017. The researcher observed the 
condition of X MIA class. The material is recount text. The students‟ condition in 
X MIA class was very good.  The students were seriously in teaching and learning 
process. In the teaching and learning process, Miss. Rinning gave the material to 
the students. Then, Miss. Chety gave the exercise and assignment to the students. 
In teaching learning process Miss. Chety use opening, main activity and closing as 
the agenda of teachinglearning process, as follows:  
a. Opening 
In opening section, Miss. Chety opened the meeting by saying good 
morning. After that Miss. Chety with the students pray by saying 
Basmallah together and Miss. Chety checked the students‟ attendance list 
one by one.  
b. Main activities  
The teacher gave a material to the students. It was about recount text. 
Miss. Chety explained the materials to the students. The students learned 
about the organization of the recount text. The students read the material 
from the book. After finished, the teacher gave the exercise to the students 
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about the experiences. Then, the students try to understand about the text. 
After that, the teacher made some group in the class. The teacher gave the 
assignment to every student for making a recount text. The teacher asked 
to the students to make a recount text by their own. They should tell about 
the experiences.  
c. Closing  
The teacher reviewed some material that had discussed in the meeting, 
after that the teacher gave a task to the students. After that, the teacher say 
Hamdallah together with the students as the sign the time in teaching 
learning process was done. 
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Students‟ Worksheets 
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